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III: Reaching Beyond: Globalism, Diversity, and Inclusion at Queen’s 

1. Goals and Commitments 
 
As a research-intensive university with strong undergraduate and graduate programs and 
professional schools, Queen’s has a responsibility to provide learning and research 
programs that contribute to education for life in a global society.  And for more than a 
decade, it has promoted this ideal with slogans such as “preparing leaders and citizens for 
a global society.”1 To be prepared for our global society students must be aware both of 
their rights as individuals and of their collective responsibilities.  A Queen’s education 
should impart to students an understanding of their place in a culturally, economically, 
and politically ever-changing world and empower them to participate in it in an informed 
and responsible manner.  It should encourage appreciation of the diversity of cultures 
within Canada and the rest of the world, and foster respect for Indigenous Nations’ 
knowledge, languages, and cultures. To be able to participate internationally, students 
need to develop local-mindedness first. They need to understand how Aboriginal people 
lived in Canada before the settlers arrived. They need to work outwards from there, 
through the history of settler-Aboriginal interaction, which has shaped this nation, and on 
into Canada's contribution to and place in the wider world.2

 
 

At this moment in history, Canadian universities and colleges have a tremendous 
opportunity to prove themselves as true global leaders by providing First Nations, Métis, 
and Inuit students with improved access to post-secondary education.  As outgoing 
Auditor General Sheila Fraser observes in her June 2011 Status Report,3 the living 
conditions on First Nation reserves continue to worsen, and the gap between First Nations 
access to post-secondary education and that of other segments of the population continues 
to grow. While one of five Canadians has a post-secondary degree, only one in thirty-
three Aboriginal people do.4 Aboriginal peoples are also the fastest growing segment of 
the Canadian population, an only partially realized potential in the work force.  Post-
secondary institutions across Canada have come to realize that improving access to 
education for Aboriginal youth and promoting retention of those who have already 
entered the system is not only a legal,5

 

 moral, and professional responsibility, but an 
economic imperative. Relatively modest investments in Aboriginal education today will 
save millions of dollars in the future.  

                                                 
1 The quoted phrase appears, for example, on the Dean of Arts and Science’s letterhead.  SCAD’s “Report 
on Principles and Priorities,” approved by Senate in January 1996, states:  “By gaining a global perspective, 
Queen's graduates will obtain the skills and cultural understanding needed to thrive in the international 
environment.”   
2 As suggested by Vice-Principal (Finance and Administration) Caroline Davis in her response to this draft. 
3 See http://www.oag-bvg.gc.ca/internet/English/parl_oag_201106_04_e_35372.html#hd3a 
4 This observation was made by Roberta Jamieson, President and CEO, National Aboriginal Achievement 
Foundation (NAAF) in her 13 June presentation at the Queen’s University Conference on Indigenous 
Issues in Post-Secondary Education: Best Practices.”  
5 The United Nations Declaration on the Rights of Indigenous Peoples, particularly its preamble and 
articles 13, 14, and 15 should be used as a reference guide. 

https://webmail.queensu.ca/attach/Macintosh%20HD:/(http/--www.queensu.ca-secretariat-senate-policies-princpri-index.html
https://webmail.queensu.ca/attach/Macintosh%20HD:/(http/--www.queensu.ca-secretariat-senate-policies-princpri-index.html
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In Where Next? Principal Woolf envisions Energy and Environment, Global Human 
Health, and International Development among “possible institutional priorities” for 
Queen’s (16).  As he proposes, “committing our students and Queen’s to making the 
world a better place will help boost our global profile.”  The APTF recommends that 
Queen’s recognize the central role that research and teaching in the arts and humanities 
have in making sense of human experience. Humanities research, with its historical, 
interpretive, and analytical methods, poses questions about common assumptions, 
uncovers new meanings, and finds new ways to understand human interactions, and these 
functions are essential in developing a spirit of equal partnership. Inquiry practiced in the 
humanities helps us to understand the past, and in turn, to prepare for the future.6

 

 The 
University needs also to ensure that science and professional students understand the 
social implications of their work in a global world and that arts and humanities students 
have the basics in science and numeracy to understand and make responsible use of 
technology and global natural resources and environments. Aboriginal people will have 
an important role to play in all these areas. 

In their transition to an inclusive academy that strives for inclusive excellence, most post-
secondary institutions struggle with the phenomenon of “islands of innovations with too 
little influence on institutional structures”:  
 

“Although we know meaningful engagement with diversity benefits students 
educationally, little has been done to create a comprehensive framework for 
excellence that incorporates diversity at its core. Similarly, new research about 
how to help diverse and differentially prepared students succeed has not yet 
provoked widespread change across higher education. And diversity is not 
typically a focus at any level in ‘quality improvement’ efforts. As a result, 
education leaders routinely work on diversity initiatives within one committee on 
campus and work on strengthening the quality of the educational experience 
within another. This disconnect serves students – and all of education – poorly”.7

 
 

In their Response to “Where Next?,” the Human Rights and Equity Offices emphasize the 
importance of diversity and equality: “Unless we understand the role that diversity of 
perspectives, interests, abilities and worldviews play in shaping the world and the fabric 
of Canadian and global society, and unless we embrace this role within our enterprise, we 
will not be able to achieve the stated goal of being the best among global players no 

                                                 
6 In its Response to “Where Next?,” the Department of Spanish and Italian, for example, expresses its 
concern about the apparent marginalization of the Humanities in this document: “We find it worrisome that 
in the 'Where Next' document under the title 'Some Possible Institutional Priorities' nowhere is there any 
mention of the Humanities. Although the Principal states that this is only a starting point, we find that the 
omission of any reference to the Humanities may be an indication of where the Humanities stand in the 
overall discussion. One should also note that the Humanities at Queen's have been and continue to be one 
of the university's major strengths and that most departments in the Humanities have, for some time now, 
engaged in interdisciplinary studies and have begun key innovative processes," p.4.   
7 Making Excellence Inclusive: Preparing Students and Campuses for an Era of Greater Expectations: 
Toward a Model of Inclusive Excellence and Change in Postsecondary Institutions. Damon A. Williams et 
al. Association of American Colleges and Universities (AACU), 2005: vii.  
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matter what the financial or political conditions of the day are.”8  The Human Rights and 
Equity Offices are uniquely positioned to assist the University in the development of 
processes to ensure that academic planning provides the impetus for enhancing equity 
and inclusion. The APTF endorses their recommendation for an expanded definition of 
“communities,” “taking into account Aboriginal and First Nations communities, 
international communities, and the equity-seeking group members of Canadian society.” 9

 

 
Diversity cuts across many lines: race, gender, ethnicity, language, religion, (dis)ability, 
marital status, income, education, and sexual orientation, among others. 

2. Internationalization and “Internationalization at Home”10

 
 

Principal Woolf points to some of Queen’s existing international activities and resources, 
including the Bader International Studies Centre (BISC) at Herstmonceux Castle and 
international programs in Business, Law, and Global Development Studies.11  As the 
APTF has learned from the individual unit responses to “Where Next?,” there is not a 
single academic unit on campus that does not already engage in internationalization 
through individual faculty members’ research, research collaborations, student and/or 
faculty exchanges, and international programs. To cite just a few examples: the School of 
Urban and Regional Planning has an enviable track-record in [its] China projects and its 
Ambassadors’ Forum.  SURP also has an active student exchange program with Fudan 
University. The School is the "implementing agent" of the Memorandum of 
Understanding between the University and the Ministry of Land and Resources, China.12 
SURP also developed a new course module on “Planning for Multiculturalism” in 
2008/09. DEVS (with administrative assistance from the IPO and support from faculty 
members in History) has a successful “Semester in Shanghai” program, which sends up 
to fifteen Queen's students to Fudan University for a full fall term each year. More 
recently established, a multiple-year partnership between Queen’s DEVS and the 
University of Cape Town provides internships with non-governmental organizations or 
community-based organizations for up to five undergraduate and two master’s students 
from Queen’s each year.13

                                                 
8 The Human Rights and Equity Offices Response to “Where Next?”, p 1. 

 One of the History Department’s areas of strengths is World 

9 The Human Rights and Equity Offices Response to “Where Next?,” pp. 1-2.  
10 In his Response to “Where Next?” Wayne Myles, Director of QUIC, promotes what he refers to as 
“Internationalization at Home.” Myles explains that the term was first used by Bengt Nilsson of Lund 
University in Sweden in his paper “Internationalisation at Home – Theory and Praxis” [16 February 2010], 
p. 2. 
11 See “Where Next?” p. 13, “Reaching beyond Kingston.”  
12 See School of Urban and Regional Planning Response to “Where Next?.” Since 1996, SURP has been 
training eight groups with more than 180 trainees from different government tiers of the Chinese land 
administrative sector. SURP is also working to develop an “International Development Project Course” to 
SURP students.  The course will include international travel for two weeks most likely to India or to China, 
where students will study local urban problems and propose planning solutions for the same.  It will be 
offered in collaboration with a local urban planning program.  Fudan University in China and CEPT 
University in India are potential host institutions.  
13 In addition, four UCT graduate students over four years will spend a term at Queen’s for independent 
study, curriculum development, and internship work. The partnership has received the support of the 
Students for Development program that is funded by the Canadian International Development Agency and 
managed by AUCC.  
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History. To quote from the department’s Response to “Where Next?”:  “with the overhaul 
of HIST 122 and the creation of a combined grad/undergrad methodology seminar, 
World History has come into its own as a distinct field with a highly interdisciplinary 
approach that attracts students from Development Studies, Politics, Gender Studies, 
Sociology, Economics, and elsewhere.”14 In its Response to “Where Next?,” the School 
of Medicine draws attention to the contributions of the Department of Family Medicine 
in Bosnia, funded first by CIDA, most recently by the World Bank, which have led to a 
comprehensive re-organization of that country’s health care system and the creation of 
multiple training sites for family physicians under the guidance of Queen’s University. 
The Department of Family Medicine also has Initiatives in Tanzania (concerning 
HIV/AIDS) and in Afghanistan. A decision has recently been made to establish within 
the School of Medicine an Office for Global Health.15

 

 The very successful Queen's/Cuba 
exchange, which brings annually 35 Queen's students to the University of Havana and a 
Cuban scholar to Queen's, could serve as a model for student and faculty exchanges. 
DEVS 305 "Cuban Culture and Society," which has been running for four years, is an 
example of interdisciplinarity and faculty cooperation to be emulated. Four departments, 
Film and Media Studies, Global Development Studies, the Department of Languages, 
Literatures and Cultures, and Sociology, cooperate in facilitating this course. 

Other strengths in internationalization include Queen’s founding membership in the 
Matariki Network of Universities (MNU), which brings together seven international 
universities to develop both teaching and research collaborations.  In January 2011, 
Queen’s signed an agreement with Blyth Education to pilot a Queen’s-Blyth International 
Studies Program to offer undergraduate spring-summer courses in six international 
venues. 16

 

  Internationalization is supported at Queen’s by the Office of the Vice-Provost 
(International), the Queen’s University International Centre (QUIC), the Faculty of Arts 
and Science International Programs Office (IPO), the School of Business Centre for 
International Management, and other international offices on campus.   

In the past few years, internationalization at Queen’s has made headway with increases in 
international student exchanges, international work-and-study opportunities, international 
research collaborations, and international enrolments in the graduate and professional 
schools.  As of January 2011, “International student enrolment in the STEM disciplines at 
Queen’s ranges between 15% and 60% of years 1-2 Masters and years 1-4 PhD.  The 
School of Graduate Studies (SGS) has signed agreements with the governments of Egypt 
and China in an effort to gain access to highly qualified students who are funded by their 
respective governments for study abroad.”17

                                                 
14 Response to “Where Next?,” p. 3. 

 The preliminary report for “Enrolment 

15 School of Medicine Response to “Where Next?,” p. 8. 
16 Patrick O’Neill, “Queen's-Blyth International Studies Program: Background,” 30 Jan. 2011, as sent to 
Department Heads in February 2011. “The potential for revenue generation” figures largely in the rationale 
for this project; it is of course important that such ventures and the participation of Queen’s students in 
them be subject to rigorous academic supervision and review.  
17 Queen’s Enrolment Planning Task Force, “Enrolment Planning 2010-20: Preliminary Report” (Jan. 19, 
2011), p. 4.  The corresponding figures given in SCAD’s “Enrolment Plan 2010/2011 – 2011/2012” 
(http://www.queensu.ca/secretariat/senate/agendasminutes/032510/SCADRpt.pdf ), less than a year earlier, 
are “between 15 and 35%,” p. 3. 

http://www.matarikinetwork.com/
http://www.blytheducation.com/
http://www.queensu.ca/secretariat/senate/agendasminutes/032510/SCADRpt.pdf
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Planning 2010-20” also states a general commitment to “enhanc[ing] the geographic and 
cultural diversity of the student population” (2). Moreover, Principal Woolf suggests that 
international activities at Queen’s “would profit from further focus” and recommends that  

“we […] pick some strategic international markets and direct our energies there--
not, again, to the exclusion of all others, but with preferential activity. India and 
China are obvious foci, both emerging economic powerhouses. Other countries in 
South America, Africa and Asia should also be considered. We should build on 
the initiatives already in place in these parts of the world, such as the Faculty of 
Education’s links in Chile, and Global Development Studies’ connections in 
Southern Africa.”18

In his Response to “Where Next?,” Vice-Provost (International) John Dixon suggests 
further that Queen’s “establish a periodic process to identify global regions in which 
Queen’s will focus its resources and activities (such as recruiting, partnering), 
recognizing that we can’t be active and effective everywhere” (4-5). He highlights the 
success of the recently established China Liaison Office in Shanghai, “the mandate of 
which is to raise our profile, support our academic and research activities and linkages, 
and facilitate student recruitment in China” (2), and he suggests that Queen’s open a 
second Liaison Office in another region of focus (8).  

  

Queen’s Library is also well positioned to support internationalization and diversity.19

QBridge
  It 

provides research classes for students in , the 10-week university pilot program 
that provides academic English training to students who have been conditionally accepted 
into undergraduate programs at Queen’s. The Library’s support is essential to the success 
of many international students who have had limited opportunities to develop their 
research skills.  The Library is also a recognized leader in providing services to students 
with disabilities through its Adaptive Technology Centre.  It has appointed specialists in 
diversity and internationalization, as well as in Aboriginal Studies.  
 
Wayne Myles, Director of the Queen’s International Centre (QUIC) observes in his 
Response to “Where Next?” that “Queen’s is still […] functioning at the basic level of 
internationalization in which the institution focuses […] on increasing numbers of 
linkages abroad and attracting […] international students. There is much more that can 
and should be done” (2).  QUIC proposes that Queen’s consider Bengt Nilsson’s concept 
of “internationalization at home,” including “a curriculum rich in international and 
domestic content, and vehicles for the development of intercultural communication 
competencies (including but not limited to language).” “By improving the intercultural 
dimension of the Queen's campus proper,” this Response advises, “we are not only 
providing a better educational environment to the wider student body but also improving 
the reputation of Queen's and Kingston as an international education destination worthy 
of consideration” (3). These suggestions, along with those made by Principal Woolf and 
John Dixon regarding strategic international markets have important implications for the 
teaching and learning of foreign languages and the strategic hiring of faculty and staff.  

                                                 
18 “Where Next?,” p. 13. 
19 Queen’s University Library Response to “Imagining the Future: Toward an Academic Plan for Queen’s 
University.” 

http://www.queensu.ca/qsoe/news/archives/2010/qbridge.html
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Myles refers to “deepening the cultural sensitivity of the university community” as a first 
important step toward creating “genuine international ethos” on campus. 20 Moreover, he 
suggests that Queen’s strike a better balance between international activities abroad and 
those at home. As he observes, “the stronger Internationalization at Home at Queen’s 
becomes, the more successful we will be with regard to international partnerships, 
exchange agreements, and research collaborations.”21

 

 According to Myles, 
internationalization at home will require: 

 opportunities for faculty and staff development 
 resource development to deliver international education 
 a curriculum rich in international and domestic content 
 vehicles for the development of intercultural communication competencies 

(including but not limited to language).22

 
 

QUIC is well positioned to play a central role in the process of Internationalization at 
Home, for it already provides community-building programs for newly arrived students 
and offers intercultural training programs in cooperation with Human Resources and the 
Centre for Teaching and Learning.  Several steps have already been taken to improve 
cross-cultural communication and global-mindedness on campus.  QUIC has launched a 
new intercultural training program to improve the way QUIC staff members support and 
interact with incoming international students and with domestic students planning to 
study abroad.23  To enhance students’ development of intercultural competencies, John 
Dixon recommends implementing a “Global Citizen Certificate Program” for 
undergraduate students, “perhaps modeled on the ‘Victoria International Leadership 
Program’ [VILP] at Victoria University of Wellington, NZ” (8).24

 
  

                                                 
20 He quotes Maurice Harari:  “In short, what creates a genuine international ethos on campus relates in part 
to the curriculum and calls for the sustained attention of the faculty to the truly international content of their 
disciplines in particular, and the curriculum in general” (“Internationalization of Higher Education: 
Effecting Institutional Change in the Curriculum and Campus”). Wayne Myles, Response to “Where 
Next?” [16 February 2010], p. 4. 
21 QUIC Response to “Where Next?” [16 February 2010], p. 3. 
22 QUIC Response to “Where Next?” [16 February 2010], p. 3.  
23 Its new online pre-departure training for outbound Queen’s students includes six modules on intercultural 
competence. Incoming international students can take part in orientation programs, socio-cultural 
competency training, and sessions that focus on cultural transition. See QUIC web site and “Intercultural 
training improves international experience for staff and students,” QNC, 22 Mar. 2011. 
24 See John Dixon’s Response to “Where Next?” The first program of its kind, the VILP was launched in 
October 2008. It is an academically “oriented extra-curricular program” of seminars, speaker events, and 
experiential activities relevant to the themes of international leadership, cross-cultural communication, 
global connectedness, and sustainability.  See http://www.victoria.ac.nz/home/vilp/ 

http://quic.queensu.ca/training/
http://quic.queensu.ca/
http://www.queensu.ca/news/articles/intercultural-training-improves-international-experience-staff-and-students
http://www.queensu.ca/news/articles/intercultural-training-improves-international-experience-staff-and-students
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3. International Exchanges and the Role of Visa Students  
 
The AUCC’s 2007 publication Trends in higher education – Volume 1: Enrolment states   
that “the number of visa students on Canadian campuses has grown rapidly to 
approximately 70,000 full-time and 13,000 part-time visa students (17).25 China has been 
the leading country of origin, followed by the United States, France, India, South Korea, 
Iran, Japan, Hong Kong, Mexico, and Pakistan.26

 
  

As the AUCC notes, “the internationalization of the curriculum makes the teaching 
process more relevant for international students on campus and provides an avenue for 
Canadian students to develop global perspectives and skills at home” (16). It also 
observes that among the challenges in this process is “academic recognition of students’ 
international and intercultural experience.”27 Limited interaction between domestic and 
international students is another major obstacle. Incoming international exchange 
students commonly experience some difficulty engaging with Queen’s students.  Queen’s 
needs to enhance their integration, e.g., by opening residences, by introducing buddy 
systems, by making more courses available to them, and by embedding students’ 
international experience in academic programs. Students also have an important role to 
play in facilitating international learning for the campus community. At the University of 
Prince Edward Island, for example, a Global Citizenship Day, featuring films and 
presentations, helps international and domestic students to connect.28

 
 

Queen’s community members involved with international student exchange programs  
agree that exchanges, however valuable, are not sufficient in themselves to educate 
students in global-mindedness and impart intercultural competence.29 The following 
caveats have been voiced: exchange programs are cost and labour-intensive; a relatively 
small number of Arts and Science students is able to participate in international 
exchanges;30

 

 and Queen’s students going out on exchanges need to be better prepared. 
Surveys have shown that students often struggle adjusting to new cultures. Moreover, the 
university needs to optimize learning experiences that students gain from international 
exchanges by preparing them more adequately for their time abroad and by making 
debriefing/reflection seminars mandatory upon their return. 

 
                                                 
25 “Canadian Universities and International Student Mobility” [August 2007], p. 5 
26 “Canadian Universities and International Student Mobility” [August 2007], p. 5 
27 “Internationalization of the Curriculum: A Practical Guide to Support Canadian Universities’ Efforts,” 
[March 2009], p. 16. 
28 P. 17. 
29 Marc Epprecht, Acting Head of Global Development Studies, Jenny Corlett, Manager of IPO, and Ben 
Whitney, Associate Director of the School of Business Centre for International Management, at the APTF 
Town Hall on “Global Citizenship,” 29 March 2011. 
30 The School of Business has a participation rate of 80% in its one-term exchanges with approximately 90 
partner universities. In 2010/11 the FAS participation rate in exchange programs alone was about 7%.  If 
one were to include other study abroad programs like the BISC, department program and independent study 
abroad, the participation rate is more like 14%. 
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4. Gender and Education 
Carole Leathwood reminds us that “the historical and contemporary contexts of the post-
secondary education sector are characterized by gendered patterns of access, participation 
and outcomes” (166).31

  In recent decades, feminism and gender theory have made major contributions to 
the development of educational theory and to broader social theory. These studies as well 
as methodological insights developed in gender research need to be considered in 
curriculum development. In the same way as it is necessary to avoid seeing gender 
identities as fixed and treat girls/women as a homogenous group, pedagogical and 
methodological approaches need to be pluralized. Also, the University needs to strive for 
adequate representation of research on gender issues and women and monitor how 
“gender-research questions and data are framed, collected, and reported” (Marshall 74).

 According to the Queen’s University student headcount from 
November 2010, as posted on the Equity Office website, women undergraduate students 
outnumber men students significantly.  Of the total of 20,079 undergraduate students 
12,227 self-identified as female and 7,852 as male. The figures for graduate students are 
more balanced: out of 3,949 graduate students 1,927 self-identified as female and 2,022 
as male.  In terms of women’s access to higher education, these numbers are 
encouraging. However, while women students are well represented in some disciplines 
such as Cultural Studies, English, French, Gender Studies, and modern languages and 
literatures, they are underrepresented in Computer Science, Engineering, the sciences and 
even some of the social sciences. The reasons for this imbalance are complex. One of the 
most relevant questions is whether Canadian schools and universities need to do a better 
job of engaging girls in science and of creating the environment and conditions that 
would make the traditionally male-dominated disciplines equally as accessible and 
attractive for female students as any other discipline. As Leathwood points out, “attention 
to the different formations and patterns of gender inequity in different local, national and 
international contexts, as mediated by ‘race’/ethnicity, social class and other markers of 
difference, is important” (166). Furthermore, the notion that gender inequality has been 
dealt with in the West could desensitize faculty and staff to gender inequality and 
compounded inequalities at the intersections of race and gender, class and gender, 
disability and gender, age and gender, among others. These inequalities will become 
more prominent with increasing student mobility, growing diversity on campus, and 
globalization in general. 

32 
A gender-sensitive approach is also required in student assessment and performance 
indicators because of the “complex relationship between assessment, learning, mind, and 
gender” (Elwood 275).33

                                                 
31 Carole Leathwood, “Gender Equity in Post-Secondary Education.” The SAGE Handbook of Gender and 
Education. Eds. Christine Skelton et al. London: SAGE Publications, 2006. 167-78 

 As Jannette Elwood argues, debates over formative assessment 
and metrics often ignore “the interaction of these different modes of assessment practice 
with gender and thus how they affect” female and male students’ performances (262). 
These are just some considerations on a very complex issue, which cannot be dealt with 
here in depth, but which will require further attention.  

32 See Catherine Marshall and Michelle D. Young, “Gender and Methodology.” The SAGE Handbook of 
Gender and Education. Eds. Christine Skelton et al. London: SAGE Publications, 2006. 63-78. 
33 Jannette Elwood, “Gender Issues in Testing and Assessment.” The SAGE Handbook of Gender and 
Education. Eds. Christine Skelton et al. London: SAGE Publications, 2006. 262-78. 
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5. Diversity of Curricula and Inclusiveness of Community 
 
While Queen’s already has a strong program of international mobility and has recently 
succeeded in increasing the numbers of international students on campus and of linkages 
abroad, the APTF has been advised by the Queen’s community that student mobility and 
international collaboration are not the only ways in which Queen’s must engage a 
changing world. Although internationalization enhances diversity of ethnicity and race, 
we need to keep in mind that Canada and the Queen’s community are already multi-racial 
and multi-ethnic and are composed of other minorities as well. As the Senate Educational 
Equity Committee (SEEC) emphasizes in its response to Where Next?:  “while 
cosmopolitan internationalization adds a component to the diversity of an educational 
setting, it should not be conceived as displacing the importance of achieving equity and 
diversity in a domestic context.”34  Queen’s must provide students with the educational 
tools to engage meaningfully and responsibly with an increasingly diverse society and 
globally integrated world.  To quote again from the SEEC Response: “If international 
partnerships are to be meaningful and students to be prepared for international 
experience, they must be informed by an educated appreciation and knowledge of other 
languages, histories, cultures and their contributions to a shared modernity and humanity 
that allows our students to learn from others as well as to teach or assist.”  Global-
mindedness is not just a prerequisite for meaningful internationalization; it is also its 
objective.35

 
  

Anver Saloojee observes, “in times of downsizing and retrenchment it is very easy to lose 
sight of the reality that one of the primary purposes of a post secondary institution is to 
‘serve students’ by providing them with a quality education that meets their needs, and 
prepares them for their roles in public life. [….] If we are expected to ‘serve students’ 
efficiently and effectively, and if we are expected to do ‘more with less’, then it is 
imperative that faculty be prepared when they come into a classroom that comprises 
students from diverse backgrounds, to teach effectively to these diverse learners” (37).36

 
 

In its response to Where Next?, the SEEC recommends that Queen’s define a clear set of 
“core educational competencies” for all undergraduates around the themes of 
“immigration and transnational diasporas; multiculturalism; the interplay of race, 
ethnicity, religion, gender, ability, and class in a changing society and economy; and 
aboriginal and indigenous affairs, history, culture, and experience.”37

                                                 
34 “Senate Educational Equity Committee Response to Principal Woolf’s ‘Where next?: toward a 
University Academic Plan’” [21 April 2010], p. 2. 

 Some departments 

35  Sabine Schuerholz-Lehr, “Teaching for Global Literacy in Higher Education: How Prepared Are the 
Educators? Journal of Studies in International Education 11.2 (2007):180-204. 
36 “Creating Inclusive Learning Environments.” Creating Inclusive Post-Secondary Learning 
Environments: A Resource Funded by: The Post-Secondary Anti-Harassment and Discrimination Project 
Coordination Committee under the Auspices of the Ontario Council of Regents and the Ontario Council on 
University Affairs. Eds. Gail Benick and Anver Saloojee. Toronto, 1996. 37-52. 
37 In a subsequent submission to the APTF, the Diversity and Equity Task Force (DET) proposes, more 
specifically:  “In addition to the UUDLEs [. . . .]  Queen’s has an opportunity, perhaps emerging from the 
Academic Planning Exercise, to articulate its own, more ambitious and specific QUUDLEs as [a] 
component of an articulated educational mission.  The DET proposes two QUUDLEs: A meaningful 
understanding and experience of 1) social identity, difference, and justice[;] 2)  global, non-western 
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have already integrated these themes into their curricula. The Department of Political 
Studies, for example, has made its program inclusive, not only of fields, but of 
approaches to the discipline. To quote from the department’s Response to “Where 
Next?”: “We teach subjects on most regions around the world, including North America, 
the Middle East, Europe, Africa, Latin America (but lack capacity in Asian politics 
because the University has not replaced a resignation who specialized in Chinese 
Politics). [….] We have also developed an undergraduate course on multiculturalism.”38

The development of an “Indigenous Policy and Governance Initiative” by the School of 
Policy Studies in partnership with the First Nations Technical Institute (FNTI) is an 
important curricular innovation.

  

39

 
  

Although individual departments, programs, and schools have diversified their curricula 
and enhanced inclusivity, during our consultation with the Queen’s community at large 
and with specific groups and experts, including representatives of the Aboriginal 
community and the Director of the Diversity & Equity Task Force, has reminded the 
APTF that Queen’s curricula continue to under-represent Africa, South Asia, East Asia, 
the Middle East/Islamic World, and Latin America. While the APTF agrees that this 
imbalance should be redressed, adequate representation of Indigenous issues in curricula 
across campus needs to be a major objective. The university must take meaningful steps 
to catch up with rapid developments in the non-European world. It also needs to raise 
consciousness of Indigenous issues across Canada and abroad. Approval of a proposed 
Minor in China Studies40 and in Muslim Societies41 respectively would take the 
university a step further in accomplishing this goal. These two Minors would draw on 
existing course offerings and faculty expertise and could, for example, be administered 
by Cultural Studies, Gender Studies, Global Development Studies, or the Department of 
Languages, Literatures and Cultures. A proposed Aboriginal Studies Certificate, drawing 
on courses with Aboriginal content offered by Art History, English, Gender Studies, 
Geography, Global Development Studies, Health Sciences, History, Law, Music, 
Political Science, Religious Studies, and Sociology,42 could pave the way for a full-
fledged Program in Aboriginal Studies, “built from collaborative vision”.43

As Saloojee explains, a pro-diversity approach to teaching and learning goes beyond 
curriculum. It is an approach that: 

 

 “Requires the transformation of the way in which educators conceive of teaching 
and learning; 

 Seeks to make educators pro-diversity partners with students in the teaching and 
learning endeavour; 

                                                                                                                                                 
cultures” (DET, “Engagement with Academic Planning: Curriculum and Research”).  The APTF endorses 
this suggestion and will seek to incorporate it in our recommendations. 
38 Response to “Where Next?,” p.4. 
39 School of Policy Studies Response to “Where Next?,” p. 6. 
40 Submitted by Emily Hill (History) and James Miller (Theological College). 
41 Submitted by Adnan Husain (History) and Ariel Salzmann (History). 
42 The Proposal was submitted to the Four Directions Aboriginal Student Centre and the APTF by Shauna 
Shiels, PhD student in Cultural Studies, in June 2011. 
43 See Aboriginal Council of Queen’s University Vision gathering Process document, p. 29. 

http://www.queensu.ca/vpac/det.html
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 Is about the development of a culture of teaching and learning that truly 
appreciates diversity, and values and legitimates the contributions made by 
diverse learners; 

 Is about changing the culture of teaching and learning, such that students are 
empowered to take greater control over their learning objectives, and educators 
divest themselves of the notion that they are education banks where students 
make education withdrawals; and 

 Is equally applicable in all courses regardless of discipline, because it is 
fundamentally about respect for and valuing students, such that they can learn 
and make contributions in an educational environment that acknowledges and 
legitimates their existence, and takes them seriously as partners in the teaching 
and learning project.”44

In addition to developing inclusive teaching and learning environments, education equity 
requires strategies to increase access and on strategies to make the campus environment 
safe and hospitable.

 

45

 

  

6. Indigenization46

 
 of Curricula and the Institution  

Aboriginal concerns are currently underrepresented at Canadian universities. To become 
a national and global leader, Queen’s needs to enter into an equal partnership with the 
Aboriginal Community, recognize Aboriginal history, culture, and ways of knowing as 
educational core competencies for all students, and make Queen’s a welcoming place 
where “Indigenous values and knowledge are respected” (2). This is a key opportunity for 
Queen’s. With the exception of the University of Toronto, which focuses on urban issues, 
few research-intensive universities in Ontario are key players in Aboriginal education.47

 
 

                                                 
44 Saloojee, p. 37. 
45 Saloojee, p. 39. 
46 Kiera Ladner, Dwayne Donald, Andrea Bear Nicholas, and D’Arcy Vermette cautioned their audience 
against using the term as reflective of yet another “fad” in higher education. The term indigenization and 
the desired transformative process that it encompasses have to be used and facilitated carefully. The 
panelists called for holistic approaches based on decolonization processes, i.e., Canadian institutions need 
to address their colonial roots, and the co-optation of attempts at indigenization by colonial agendas needs 
to be avoided. “Indigenous Knowledge and Indigenizing the Academy,” Congress of the Humanities and 
Social Sciences, Fredericton, NB, 31 May 2011.    
47 Aboriginal Council’s Response to “Where Next?” [15 April 2010], p. 6. It should, however, be noted that 
two of the other three research intensive Ontario universities, McMaster and Western, are ahead of Queen’s 
in establishing themselves in this area. The Indigenous Studies Program at McMaster offers a three-year 
Combined Bachelor of Arts Degree in Indigenous Studies and another subject. Students have the choice of 
combining Indigenous Studies with a subject area from either Humanities or Social Sciences. The First 
Nations Studies program at the University of Western Ontario is an interdisciplinary program based in the 
Faculty of Social Science.  The program crosses traditional disciplinary boundaries to explore the role of 
First Nations peoples in Canadian society, with special emphasis on the Hodenosaunee and Anishnabwe 
traditions of southwestern Ontario.  
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As Linc Kesler, Director of the First Nations Studies Program at UBC, suggests: “A 
curricular centre in a program or department that directly and specifically addresses 
Aboriginal issues gives Aboriginal students and others the opportunity for advanced 
study and also drives curricular development in other areas.”48 UBC’s program offers a 
major and minor with a disciplinary and interdisciplinary research core emphasizing 
strategic approaches to Aboriginal issues.49

 
 Kesler observes,  

Aboriginal concerns need to be accurately represented in many curricular areas. 
Canadian history, for example, must include a fundamental engagement with 
Aboriginal history, and a sociology course on Canadian society must be able to 
address Aboriginal topics in a way that is neither objectifying nor dismissive. Due 
to the failure of many K-12 systems to provide a curricular foundation on 
Aboriginal topics, students typically lack information that would allow a post-
secondary level engagement even with basic issues. The Indigenous Foundations 
project developed at UBC is one way to address this deficit.50

 
   

A first-year course with Aboriginal content, taught by elders, knowledge keepers, and 
other members of the community, could be offered as a credit or a non-credit course. The 
Aboriginal Teacher Education Program (ATEP) of Queen's Faculty of Education, which 
offers several unique program tracks, provides opportunities for candidates to specialize 
in Aboriginal education and could serve as a model for programs elsewhere.  
 
As the Aboriginal Council recommends in its Response to Where Next?, Queen’s should  
acknowledge that it is situated on Anishnabe and Haudenosaunee territories by 
integrating Aboriginal traditions and practices into all of Queen’s ceremonies such as 
graduations and Orientation Week.  To achieve “the common goals of both the 
Aboriginal Council and Queen’s,” the Council also recommends that  
 

a holistic approach [be] taken to developing academic programs, providing 
Aboriginal mentors and support services, strengthening research opportunities, 
and building community relationships. Efforts need to be made to ensure that the 
strategies taken toward a common vision are not piecemeal, but are coordinated 
and complementary. Such an approach can only be achieved by Queen’s in the 
presence of an equal partnership with the Aboriginal Council whose collective 
responsibility is to provide guidance and leadership on behalf of the Aboriginal 
community.51

 
  

The APTF endorses the Aboriginal Council’s recommendation that Queen’s “implement 
long-range plans to ensure that [current Aboriginal] programs can be operated 
indefinitely from Queen’s base budget.”52

                                                 
48 Linc Kesler, “Curriculum Development and Retention,” presented at “Indigenous Issues in Post-
Secondary Education: Building on Best Practices,” 12-14 June 2011.  

 

49 For more information see fnsp.arts.ubc.ca 
50 Linc Kesler, “Curriculum Development and Retention.” For more information see 
indigenousfoundations.arts.ubc.ca 
51 The Aboriginal Council’s “Response to Principal’s Vision Statement.” [15 April 2010], p. 2. 
52 The Aboriginal Council’s “Response to Principal’s Vision Statement.” [15 April 2010], p. 5. 
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7. The Role of Aboriginal Students, Faculty, and Staff  
 
To integrate Indigenous knowledge meaningfully, Queen’s needs to promote the 
recruitment and retention of Aboriginal students and to examine ways to increase their 
participation in degree programs and activities across campus. The institutional 
obligation to ensure access to Aboriginal students to higher education is rooted in 
Canadian settler-Aboriginal history and relationship and thus differs fundamentally from 
its responsibilities for other equity seeking groups in Canada. Queen’s must increase the 
numbers of First Nations, Inuit, and Métis undergraduate, graduate, and professional 
students enrolling in and completing degree programs. Aboriginal graduate students serve 
as role models, mentors, and ambassadors.53 Supporting Aboriginal Graduate 
Enhancement (SAGE) has contributed invaluably to strengthening and supporting the 
academic learning experience of Aboriginal post-secondary students. Queen’s must 
create respectful and welcoming learning environments for all students and create 
inclusive curricula infused with Indigenous content and ways of knowing. As Margaret 
Kovach observes, “a focus on graduate programs is critical because it is here that 
Indigenous research frameworks are being honed and practised. The growing critical 
mass of Indigenous graduate students is best positioned to define and sustain Indigenous 
methodologies in the academy. To do so, these scholars require a supportive (or at least 
knowledgeable) mentoring environment” (164).54

 

 To be successful at inclusive 
excellence, Queen’s needs to recruit more Aboriginal faculty and staff and expand its 
services for Aboriginal students. In general, Aboriginal faculty, students, and staff need 
to see themselves reflected in academic planning.  

8. The Role of Modern Language and Aboriginal Language Training 
 
Critical literature on internationalization emphasizes the importance of foreign language 
training.55 Although language training is a valued skill for employment in many sectors, 
at Queen’s the number of language courses offered in German, Italian, and Spanish has 
decreased over recent years.56

                                                 
53 Paul Chaput, MA student in Human Geography. 

 While the Association of Universities and Colleges of 
Canada (AUCC) recommends the introduction of language requirements for university 
entrance and graduation, it is quick to observe that “a university’s local context matters: 

54 See Margaret Kovach, Indigenous Methodologies: Characteristics, Conversations, and Contexts. 
Toronto: U of Toronto P, 2009. 
55 In its Response to “Where Next?,” the Department of History observes: “Queen’s cannot take itself 
seriously as a global university when its language departments are in crisis.  Rudimentary Chinese, 
Japanese, Italian, and Arabic are taught on the most precarious of shoestring budgets, and could disappear 
tomorrow.  Only French, Spanish, and German would be left.  What about Russian? Hindi/Urdu? 
Portuguese? Kiswahili? We annually lose graduate student recruits to schools that provide those languages.  
We fail to place some otherwise brilliant students in top PhD programs because as undergraduates they had 
no way to achieve language competency. Our competitiveness depends on the expansion of teaching in a 
far wider range of world languages,” p. 4. 
 
56 The number of courses offered in Chinese and Japanese has been relatively stable over the years. The 
Jewish Studies Program at Queen’s offers courses in Modern and Biblical Hebrew. 
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what languages it chooses to focus on depends on what is most useful and desirable in its 
own community.”57

 
  

Queen’s has recently introduced Arabic language courses at the 100 and 200 levels 
(Introductory Modern Standard and Intermediate Modern Standard), mainly driven by 
student demand. Considering the suggestions of Principal Woolf and Vice-Provost John 
Dixon for strategic regional focus, language training in Spanish (because of its 
importance for research and teaching in DEVS and other programs on campus) and 
Chinese (for demographic reasons and because of vibrant student exchanges and research 
and exchange activities at Queen’s) should have continuing support at Queen’s. 
Considering the significant number of departments with links to China, more resources 
need to be allocated to the Chinese Language Program. 
 
In recognition of the challenges facing foreign language instruction on Canadian 
campuses, the AUCC suggests the following best practices: 
 

 teach discipline courses in a foreign language 
(HEC Montreal offers a trilingual bachelor of business administration: students 
take an equal number of business courses in each of three languages. Likewise, 
students who learn Chinese in the regular business program learn “business 
Chinese” as opposed to Chinese literature). 
 leverage the languages of the multicultural student body 
 link language learning to study abroad 
 partner with other institutions to teach languages 

(Laval and York send students to each other’s campuses to broaden the array of 
language learning opportunities)58

 
 

Moreover, Queen’s must articulate coherent goals for Aboriginal education with 
traditional cultures and languages as core elements and support Aboriginal communities 
in their attempts to revitalize Aboriginal languages. It needs to recognize the importance 
of teaching Indigenous languages within a coherent program of Indigenous Studies, 
operated as a collaborative, interdisciplinary program.59

 
   

9. Local Globalism  
 
Global citizenship will both foster and be fostered by local citizenship, including 
responsible engagement and equal partnerships with the Queen’s, Kingston, and other 
communities in Ontario and in Canada. At the APTF’s meeting with some members of 
the Aboriginal Council and Community on 25 March 2011, and at the Town Hall on 
“Global Citizenship” on 29 March 2011, we were reminded that the “global” is not 
limited to what is far away.  Frontier College, for example, offers summer placement 

                                                 
57 “Internationalization of the Curriculum: A Practical Guide to Support Canadian Universities’ Efforts,” 
[March 2009], p. 11.  
58 pp. 11-12. 
59 Aboriginal Council of Queen’s University Vision Gathering Process: Sharing Voices for a Shared Vision 
of a Shared Future” [8-9 February 2011], p. 29. 

http://www.frontiercollege.ca/
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opportunities for students to teach English to Mexican and Central American migrant 
farm workers in Ontario. The Tyendinaga Mohawk Territory offers work placement 
opportunities for interested students. In their Response to “Where Next?,” the Human 
Rights and Equity Offices suggest putting more emphasis on Field Studies: “Field 
studies, allows for the integration and application of knowledge. Expanding opportunities 
for field studies will require us to take into account the needs of a diverse society and the 
barriers that may exist in terms of accessing these opportunities. Flexibility could be the 
key in ensuring that increasing the field studies component results in accessibility and 
broadening of the curriculum.”60 It has also been suggested that the university consider a 
community volunteer requirement.61 The Department of Geography has a long-standing 
tradition in innovative community and place-based learning. As a result, “the Department 
has been well-positioned to showcase student engagement in the local community and 
disseminate knowledge well-beyond the academic community for the benefit of a wider 
society.” One of the three major streams of the Department of Geography, community-
based learning and knowledge mobilization, “builds upon the substantive research 
expertise in both vulnerable ecosystems and vulnerable populations.”62 To quote from the 
department’s Response to “Where Next?”: “The Welcoming Communities Initiative 
CURA (Community-University Research Alliance) based in the department works with 
municipal government and service agencies to develop effective practices for the 
successful integration of new immigrants to Kingston. A great benefit of the community-
based and regional approach is that we are increasing our student engagement in local 
projects, allowing the department to act as a conduit between innovative research and 
learning on the Queen’s campus and the communities and ecosystems of Eastern 
Ontario.”63 The Department also “examine[s] the implications of climate change for 
vulnerable populations, in particular Aboriginal peoples in local communities and the 
way in which the social environment created by our educational systems can make such 
societies more or less vulnerable.”64

 

 Through engagements of these kinds, Queen’s 
students could learn much about cultural diversity while strengthening Queen’s 
relationship with its regional communities. 

                                                 
60 Response to “Where Next?,” p. 4. 
61 This suggestion was made by Laura Marchese-Smith at the Town Hall on “Global Citizenship” on 29 
March 2011. 
62 Geography Response to “Where Next?,” p. 2 
63 Geography Response to “Where Next?,” pp.2-3 
64 Geography Response to “Where Next?,” pp.2-3 
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We make the following recommendations,65

  
 which are not listed here in order of priority:  

Development of Equal Partnership with Indigenous and Aboriginal Communities 
 That Queen’s reach out to Aboriginal elementary and high schools, run summer 

camps for Aboriginal students to introduce them to the university environment, 
and establish a transitional access program66

 That Queen’s make a significant and sustained increase in the number of 
Aboriginal students a priority  

  

 That Queen’s take action on establishing an Endowed Research Chair in 
Aboriginal Studies  

 That Queen’s increase the extent and participation of Aboriginal peoples in 
decisions affecting Aboriginal post-secondary education by including Aboriginal 
Council representatives in governance (i.e., representation in Senate and on the 
Board of Trustees), so as to make Aboriginal Council an integral part of the 
Queen’s decision-making structure 

 
Internationalization and Internationalization at Home: 

 That Queen’s consider the QUIC arguments for “internationalization at home” in 
order to improve the intercultural dimension of Queen's campus proper and to 
acknowledge the importance of achieving equity and diversity in a domestic 
context, even if this means temporarily diverting resources from exchanges and 
international partnerships 

 That Queen’s promote the importance of foreign-language learning as both a 
relevant academic and employment skill67

 
  

                                                 
65 Throughout this discussion, we have also made a number of informal  suggestions and pointed to areas 
which deserve additional attention and creative will.  
66 The University of Calgary, for example, has developed the Aboriginal Student Access Program (ASAP) a 
transition year access program for Aboriginal students.  ASAP offers two levels of study with core courses 
at the post-secondary level.  As well, the program offers advising and includes cultural, peer and tutorial 
support.  This is a full-time university program which may qualify for student loans and funding. The 
purpose of ASAP is to provide an alternate access route for Aboriginal students moving from high school 
or upgrading programs to post-secondary degree programs.  The program is designed to give students the 
foundations they need, as well as assisting in the selection of relevant post-secondary option courses for 
each student's target program. See http://www.ucalgary.ca/nativecr/asap 
67 To quote from The Modern Language Association (MLA) statement on the importance of learning 
another language: “It is the obligation of educational institutions to provide all students with opportunities 
to acquire fluency in a second language. Studying a nonnative language gives students the tools to 
appreciate other cultures. It enables students to recognize how languages work and to gain a more 
thoughtful understanding of their native language: by pursuing a second language, students learn how to 
use their first language with greater precision and purpose. In addition, knowledge of a second language 
serves students well in the interconnected world: a second language opens the door to job opportunities in 
the global economy and makes more media accessible, enriching public discussion of current issues. 
Finally, language knowledge is critical to humanistic inquiry into the cultures and histories of the world” 
(http://www.mla.org/) 
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Diversification of Curricula and Inclusiveness of Community: 
 That Queen’s follow the SEEC’s recommendation to define a clear set of “core 

educational competencies” for all undergraduate students around the theme of 
“the interplay of race, ethnicity, religion, gender, ability, and class in a changing 
society and economy” and further that Queen’s investigate ways in which it can 
be ensured that all graduating students have attained these competencies.  

 That Queen’s create a safe and welcoming environment for Aboriginal students, 
include Indigenous history, culture, and ways of knowing in all appropriate 
courses, and use Indigenous methodologies where appropriate  

 That Queen’s offer a first-year course on Aboriginal issues, history, and culture 
for both Aboriginal and non-Aboriginal students 

 That Queen’s develop an Aboriginal Studies Certificate, drawing on courses with 
Aboriginal content that are already being offered in a number of departments. 
This might lead to the development of an Indigenous Studies Program, to be 
operated as a collaborative and interdisciplinary program in partnership with 
Aboriginal communities 

 That Queen’s offer a series of workshops on Aboriginal issues, history, and 
culture for non-Aboriginal faculty and staff  
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