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Academic Planning 
 

1. How will your unit or programs contribute to Queen’s mission of research, scholarship, teaching and 
service to the community, province, nation and broader world? What steps will you take, through the 
delivery of high quality programs, to attain these goals? 

Queen’s Faculty of Education has long demonstrated leadership and creativity in the development of 
program options, features, and delivery methods which have incorporated many of the suggestions 
contained in these guidelines. The Faculty of Education is a unique ‘colourful mosaic.’ We have 
specialized backgrounds in our Bachelor of Education program spanning across all disciplines taught in 
schools at all levels from Kindergarten to Grade 12 as well as in our Graduate programs at the Master’s 
and Ph.D. levels. Our programs include both the consecutive and long-standing Queen’s-Trent (since 
1973) and Queen’s-Waterloo concurrent degree programs, which help to maintain links with main 
campus programs, as well as the diploma programs in technological and Aboriginal education. Innovative 
program features and services include the extensive, mentored practicum; alternative practicum; online 
and virtual classrooms; career services; etc. All of our programs serve the Queen's community, the 
profession, as well as the broader population. Between twelve and fourteen percent of our students are 
attracted to our programs from out-of-province/out-of-country. 

a. Program structures:  

Undergraduate: In an environment of over-supply of certified teachers, Queen’s Faculty of 
Education strives to offer a quality-enhanced experience for our students. Program enhancement 
features include:  

• Specialty program tracks: Artist in Community, Aboriginal Teacher Education, and 
Outdoor and Experiential Education; diploma and degree programs in Technological 
Education 

• An extended practicum 
• Focus courses linked to the Alternative Practicum (allowing teacher candidates to explore 

education careers in non-traditional placements) 

In our Faculty, the total number of courses that can be offered is governed by accreditation, 
provincial regulations, and program demands. The Faculty does not have much flexibility in its 
course offerings for the B.Ed./Dip.Ed. programs which are fixed, five-credit (10 x 0.5 courses) 
programs mandated by the Ministry of Education. Many of our courses consist of teaching 
methods and mentored instruction that require small-group interaction. We have moved some 
classes to a large-group delivery model, but have reached our maximum capability as to what can 
be offered in that format due to classroom-space restrictions (many of our classrooms only 
accommodate a maximum of 35 students). The Faculty is considering the possibility of 
renovating the existing floor plan to create some additional larger classrooms. We have already 
combined some sections of our Intermediate/Senior subject curriculum courses to reduce delivery 
costs. Given the age-profile of our tenured faculty, our focus for the next five years is both 
maintaining the faculty complement and faculty renewal. Through faculty renewal we hope to 
increase the contribution of our tenured faculty to undergraduate instruction.  
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Current faculty complement 
Tenured/tenure-track 36 
Continuing adjunct 14 
 

The Faculty of Education depends heavily on adjunct teaching faculty to offer the B.Ed./Dip.Ed. 
programs and practicum supervision. It is our understanding that our reliance on adjunct faculty is 
similar to that of other faculties of education in Ontario. In our last accreditation review (2003/04) 
we were criticized for the low number of tenured/tenure-track faculty working in our 
undergraduate program. We are currently considering new course structures and program 
specialties that parallel areas of strength in our graduate program and are working towards a 
greater match between our program needs and our faculty skills/knowledge profile. 

Graduate: Our program includes a M.Ed., an online specialized M.Ed. in Aboriginal and World 
Indigenous Educational Studies (AWIES) and a Ph.D. program consisting of three fields: 
Curriculum Studies, Culture and Policy Studies, and Cognition. In 2008 the Faculty of Education 
reduced the number of courses offered in the M.Ed. program to reduce costs and we continue to 
maintain these reductions as much as possible. We also closely monitor actual student enrolment 
in each graduate course and cancel courses if they are undersubscribed. In the case where small 
classes are cancelled instructors have the option to offer the course as an individual study course. 
The Associate Dean of Graduate Studies and Research is currently working with an Advisory 
Committee to review all of our graduate programs. One of the goals is to streamline and optimize 
what we do with the aim of reducing the number of courses that we need to offer while 
maintaining a viable and meaningful program.  

We will continue to develop a stronger online component in our master’s program to better serve 
our professional community and to offer graduate programming to a more global constituency. 
Currently we are evaluating the particular strengths of our graduate programs and creating better-
defined areas of expertise.  

b. Interdisciplinarity:  

Undergraduate: Current program revision work should create course structures that will open up 
new possibilities for interdisciplinary teaching arrangements. Information literacy and integrating 
technology in teaching are integral parts of a teacher education program that provide 
opportunities to work across curriculum subject areas and ages. Our plans to install photovoltaic 
panels on the roof of our Faculty buildings to provide electricity will tie in with the Ministry of 
Education’s focus on environmental education. 

Graduate: The Faculty of Education conducts research on teaching and learning and collaborates 
with the Centre for Teaching and Learning to support and develop strong pedagogical practices. 
As other fields (e.g., medicine and business) show greater interest in theories of teaching and 
learning, we are working across campus to offer our expertise to different disciplines. Our 
researchers routinely work with other units (e.g., Policy Studies, Rehabilitation Therapy, Cultural 
Studies, and Psychology) and other universities, both provincially and nationally, as well as 
ministries and school boards. We are also attracting graduate students from other units, who are 
interested in some of our courses; most specifically, assessment and evaluation, methodologies, 
educational policy, and curriculum theory.  
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c. Curriculum reform and inclusivity:  

Undergraduate: We are in the process of reviewing our undergraduate program to enhance its 
quality by adding areas of specialization and increasing the opportunities for greater input by 
tenured researchers. We continue to encourage an inclusive environment through specialized 
programs (ATEP), core course offerings (Cultural Contexts, Special Education, and Critical 
Equity Issues and Policies) and special and equity admissions categories (Internationally Trained 
Teachers, visible minorities, First Nations and Disabilities). 

Graduate: We are continuing a process of evaluating all of our graduate courses to better invite a 
wider constituency and to be sure that the courses are rigorous and effective for the current and 
emerging needs of our students and their future careers. 

d. Degree structure:  

Undergraduate: Degree structure for the B.Ed./Dip.Ed. programs are governed by provincial 
regulation and the accrediting agency (Ontario College of Teachers); however we are considering 
possible enhancements to the basic required program, including specializations/concentrations. 

Graduate: not changing at this point 

e. Course format:  

Undergraduate: We have recently explored offering some of our program in large-group 
lectures, through online modules, and video-conferencing sessions. These explorations will allow 
us to continue to offer a quality educational experience to our students in an international yet 
fiscally-constrained context. 

Graduate: We are increasingly using online delivery and collaboration tools in our graduate 
courses. 

f. Innovative teaching and learning techniques:  

Undergraduate: The Faculty of Education has introduced Second Life as an instructional space. 
Our virtual island in Second Life provides a venue for virtualization of instruction, meeting, 
presentation, and collaboration. We have created a cutting-edge videoconferencing classroom 
(Akwe:kon Room) that is being used to connect our students and faculty with experts around the 
world. We hold individual exit conferences with each undergraduate student as a capstone 
experience to their professional year. 

Graduate: We are using Elluminate Live!, Second Life, and Desire2Learn for teaching in our 
graduate program. Faculty-specific exchange agreements with international universities provide 
opportunities for our students to study and/or conduct research abroad.  

          TA support and adjunct teaching:  

Undergraduate: TA support is available to some undergraduate classes with large-group 
enrolments and/or specific programmatic needs.  

Graduate: We give most of our graduate students either Teaching Assistant or Graduate 
Teaching Fellow experience during their program, especially our doctoral students. 

 

 



 

Page | 4 

g. Infrastructure:  

Undergraduate: Recent renovations by the Faculty of Education include Student Street – now a 
well-furnished and well-used place for students to meet and work; the Akwe:kon Room – a fully-
equipped, e-learning and video-conferencing classroom; the e-Learning Hub – a centre for e-
learning, demonstrations, and workshops; and wireless connectivity in most areas of the building. 
The Education Library in our building, which maintains an outstanding collection of education 
resources, is a centre for student meetings, receptions, and workshops, and offers extensive 
support for both undergraduate and graduate students. The Faculty is also working towards 
creating consolidated workspace for our Math, Science, and Technology Education Outreach; 
Continuing Teacher Education; and Professional Learning Services, and is fundraising for the 
technological facility renovation. We have the renovation as an advancement 
priority. As we re-design the B.Ed./Dip.Ed. programs over the next year, we are considering the 
best ways to utilize the teaching space in Duncan McArthur Hall more fully throughout the year. 

Graduate: We have created a graduate student facility providing most students with a separate 
desk and computer (loaded and updated with commonly-used software) as well as meeting space, 
lounge, lockers and kitchen facilities. 

Section 2 

What are the areas of demonstrated excellence in research and graduate teaching?  

We have identified assessment and evaluation, special education, and language and literacy as our 
three areas of demonstrated excellence in research and graduate teaching. We see arts education 
and MSTE (Math, Science, and Technology Education) as areas of potential and emerging 
strength.  

1. What metrics do you use to establish “excellence”? 
i. Areas are those with at least three faculty members and three or more graduate students 

working in a field with the faculty members having CVs that support the excellence as 
outlined below. 

ii. Research grants and publications 
iii. Individuals in the group are invited by external sources to be expert sources and consultants 
iv. Involvement in policy development 
v. Support for research assistants 

vi. Collaboration with other groups such as units across the university, ministries, school boards, 
etc. 

 

2. Are there parallel areas of strength in other units in your Faculty or elsewhere at Queen’s that 
might merit this being a University area of emphasis? 

Psychology (Special Education; Language and Literacy), Rehabilitation Therapy, Medicine, 
Policy Studies (Assessment and Evaluation, Educational Policy) 

Section 3 

Outline the current and future relationship between research and teaching in your unit and programs. 

Undergraduate : All undergrads must engage in an action research project. The pattern of 
campus/field portions of the B.Ed./Dip.Ed. programs makes it difficult for undergraduates to 
participate in funded research projects. 
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Graduate: We emphasize a mentorship model for graduate students in our Faculty with most 
researchers hiring RAs from both our master’s and Ph.D. programs. We also encourage most of 
our students to participate as TAs or GTFs at least once during their program. Our graduate 
students work closely with faculty members in research, teaching, and service - 67% are 
employed as TAs, RAs or GTFs (49% of master’s and 87% of doctoral students). Annually a 
Graduate Student Symposium is organized by the students to highlight their work and the Faculty 
publishes the proceedings. We think our work in this area is very effective and we will make it a 
priority to maintain such mentorship. 

Role of postdoctoral fellows and research associates—We do have postdoctoral fellows but in 
small numbers. Of particular note has been our program for international postdoctoral fellows. 
They have a minor role in some of our undergraduate courses. 

Section 4 

What international activities is your unit engaged in (please feel free to use material generated for the 
November 2009 query from the Principal to Deans) and what additional activities would it wish to engage 
in given resources? 

Teaching 
The Faculty offers three focus courses, “Global Education through International Collaboration,” 
“Understanding International Baccalaureate and Advanced Placement Teaching,” and “Educators 
Abroad” which are available to all students in the B.Ed. and Dip.Ed. programs. At the graduate level, 
“Comparative, International and Development Education,” and “Globalization and Education” are 
courses offered with a specific focus on international education. Classes held in our Akwe:kon 
Room are able to bring in presenters and conferences from around the world – e.g., an arts in 
education class featured a presenter from the National Portrait Gallery, London, UK. A number of 
faculty members are active in overseas teaching and presentations and teach in countries such as 
Spain, Chile, Switzerland, Vietnam, Hong Kong, and Germany. Students in the B.Ed./Dip.Ed. 
programs complete an Alternative Practicum in March and many travel overseas to destinations 
including: Australia, Belgium, Chile, China, Colombia, Costa Rica, Egypt, Guatemala, Jamaica, 
Korea, Mexico, Spain, South Africa, Switzerland, Tanzania, Thailand, The Netherlands, Sierra 
Leone, the UK, and the United Arab Emirates, among others. Over 90 countries are on the list of 
destinations for practicum. A M.Ed. student from Pontificia Universidad Católica de Chile is at the 
Faculty (Jan-Apr 2010) resulting from our successful nomination of him for an “Emerging Leaders 
in the Americas” scholarship awarded through DFAIT. With our support, one of our M.Ed. students 
won a “Students for Development” fellowship awarded by AUCC through the Canadian Bureau for 
International Education to spend three months in Kenya (2009) on a research project. The Faculty of 
Education is a member of the Consortium of Universities for Evaluation Education (CUEE). The 
goal of this collaborative partnership among universities, the Treasury Board of Canada and the 
Canadian Evaluation Society is to build capacity in Evaluation through university graduate 
credentials (certificates, diplomas and degrees). 

Research  
Cultural pluralism has strong implications for teaching and educational research.  As a component of 
the Faculty of Education’s strategic development plan, internationalization is intended to encourage 
international research and institutional collaboration that will ultimately enhance the relevance and 
quality of its degree programs.  Among its many international initiatives, the Faculty is a member of 
CREAD, an international educational consortium; has for several years offered an International 
Visiting Scholar Fellowship; funds an International Postdoctoral/Advanced Habilitation Fellowship; 
brings international scholars for faculty colloquia and symposia; arranges the Duncan McArthur 
Lecture Series with international speakers; and participates in Canadian trade missions. 
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The Faculty hosts a number of international research groups including the Theory and History of 
Education International Research Group (reporting to ARC) which has members in Spain, 
Luxembourg, and Chile with projects involving researchers in Sweden, United States, New Zealand, 
Chile, Switzerland, Germany, England, and  France. The Assessment and Evaluation Group works 
internationally and has recently forged collaborations with researchers in New Zealand, Australia, and 
Scotland. The Social Program Evaluation Group (SPEG) has a long history of international research 
projects in locales ranging from South Africa, Palestine, El Salvador, and Belgium to Afghanistan. 
Individual faculty members have recently conducted research in Australia, Africa, Portugal, Sierra 
Leone, Norway, Austria, China, Germany, Thailand, Singapore, Brazil, Mozambique, England, 
Ukraine, the US and the UK. The Math, Science, and Technology Education Group members conduct 
both national and international research projects with major funding from the Royal Bank of Canada. 
Two faculty members are collaborating with the Instituto de Informática Educativa (IIE) at the 
Universidad de La Frontera, Temuco, Chile on the development of web-based resources for early-
years mathematics. 

 
Research publications supported by the Faculty include:  

 
• Encounters/Encuentros/Rencontres on Education (jointly edited and published with 

Universidad Complutense de Madrid) is the most influential publication in its area in the 
Spanish-speaking world 

• Queen’s Education Letter publishes research by international scholars of note for the education 
community at large and is nationally distributed 

• Issues in Arts Education in Latin America is a book published by the Faculty which originated 
in a meeting of arts educators in Brazil (2001) 

• Studying Teacher Education, an internationally refereed journal, publishes research and 
practice in teaching and teacher education (co-edited at Queen’s and Australia, published by 
Routledge) 

• Proceedings of the First International Conference - The University and Cultural Diversity: 
From discrimination to inclusion held in Santiago, Chile, November 2008 and co-sponsored by 
the Faculty of Education.  

• The Faculty hosted an international research panel “International Diffusion of Educational 
Ideas” in March 2008 and the research discussed was published in Spanish in Fall 2009 as a 
special volume of Encounters in celebration of the 40th Anniversary of the Faculty of 
Education. An English version is currently being sent to a publisher. 

 
Many of our faculty members conduct international research on a wide variety of topics related to 
education: leadership; health education; history of education; assessment and evaluation; language 
and literacy; ESL; peace education; ICT in teaching and learning; math, science, and technological 
education (MSTE), educational policy, and arts education. 

 
Service   
The UNESCO Chair in Arts and Learning is held by a member of our faculty and is very active in 
organizing international conferences, publications and research projects. A faculty member is Vice-
President for English-speaking Canada of CREAD (international education consortium) and has also 
served on the committee to organize Global Forum (international think-tank). A number of 
international presentations and class-to-class conferences are conducted in the Faculty via our 
videoconference equipment and services. A number of faculty members edit or serve as reviewers for 
international academic journals. The Faculty has provided short courses in mathematics and English 
teaching for two cohorts of teacher-educators from Bangladesh, a short program for government 



 

Page | 7 

administrators from Bangladesh, and an education administrators program for a group from China. 
More of these programs are currently scheduled. 
 
The Teachers’ Overseas Recruiting Fair (TORF) (facilitated by staff and faculty) is held each year in 
Jan/Feb and is the original and largest recruiting fair in Canada. It attracts a large number of 
international school representatives which enhances the reputation of our graduates and our institution 
world-wide.  

 
International institutions with whom we have faculty-level partnerships 
 

1. Pontificia Universidad Católica de Chile (Santiago and Villarrica campuses) 
2. Zurich University of Teacher Education (Pädagogische Hochschule Zürich) 
3. University of the Basque Country (Universidad del Pais Vasco, Spain) 
4. Universidad Complutense de Madrid 
5. University of Wollongong, Australia (renewal in progress) 
6. Tianjin Normal University, China 
7. Universidad de La Frontera (Chile) 
8. Brunel University, UK (renewal in progress) 
9. University of Oslo, Norway (being signed) 
10. RMIT University, Australia (in progress) 
11. The Faculty is included in MOUs with Waseda University, Tec de Monterrey, University of 

Hong Kong, and University of Auckland. 
 

International institutions with whom you would like to have faculty-level partnerships  
1. Centre for Development and Peace Education, Sierra Leone – in progress 
2. Southeast Asian Ministers of Education Organization (SEAMEO) – recently met with 

Vietnam rep and discussed potential institutional agreements 
3. European Council of International Schools 
4. İstanbul Üniversitesi 

 

Section 5  

What factors distinguish your unit from similar ones in other universities?  

Undergraduate: Our extended practicum and alternative practicum are leading-edge initiatives 
that other faculties of education are beginning to adopt as part of their program. Our Teachers 
Overseas Recruiting Fair and overseas alternative practicum are still unique, as is our office of 
Education Career Services that assists in identifying jobs for graduates both domestically and 
internationally. We are considering the introduction of elective specialties/concentrations into the 
B.Ed./Dip.Ed. programs, which will be an innovative feature of the program. Our distinctive 
program features remain: 

 
• An extended practicum which allows candidates to consolidate learned theory into classroom 

practice 
• Mentorship on an ongoing basis throughout the PROF/PRAC 190/191 course and visits to 

schools throughout student practica  
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• Program tracks that are not offered in most other faculties of education in the Province.  
Examples include Outdoor and Experiential Education (unique in the Province), Artist in 
Community Education, Aboriginal Teacher Education Program and specializations such as 
Technological Education studies 

• Education Library on-site and the Teacher Resource Centre for teacher candidates and 
teachers in the field (which is supported by the Faculty, the Boards of Education, and the 
Library) 

• Cutting-edge technologies such as a video-conferencing room, the e-Learning Hub 
(experimentation room), all classes have smart technologies, and use of Second Life and 
Elluminate Live!  

• The new Math, Science, and Technology Education Community Outreach Centre to support 
local teachers, students and families 

• A full workshop for technological education 

The concurrent program at Queen's is different from others available in Ontario. The integration of 
the concurrent and consecutive programs for the (final) B.Ed./Dip.Ed. year brings value to both. The 
concurrent programs make it possible for those who know early on that they want to be teachers to 
expand their understanding about teaching and learning at the same time that they are expanding their 
understanding of the world through a university education, and to select their undergraduate course 
work more carefully to support their teaching goals. The length of the concurrent program allows our 
students to participate in “year-abroad” programs, gaining international experience prior to their final 
B.Ed. year. 

 

Graduate: 

We offer students a great deal of experience in the academic life of the Faculty and mentor them 
in research, teaching and service. In our three areas of strength, we have some of the strongest 
researchers in the country. We offer:   

• Strong support—both experiential and financial (average funding M.Ed. $11,630 and Ph.D. 
$29,070).  

• Research critical mass in areas of great demand such as assessment and evaluation, special 
education and others. 

 
Section 6 
 
MTCU multilateral partnerships - Are there opportunities with the evolution of your academic programs 

to consider these types of partnerships? 

The Faculty of Education has developed and signed a Memorandum of Understanding with St. Lawrence 
College in order to offer a joint diploma program in technological education in which students complete a 
semester of courses at St. Lawrence College before beginning the Teacher Education program at Queen’s.  

The Faculty also has long-standing agreements with Trent University and University of Waterloo for the 
operation of concurrent education programs. 
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Section 7 
 

Some funds will be allocated in the 2011/12 budget year for new initiatives and established or emerging 
areas of excellence. State how you would allocate any net new resources awarded to your unit. 

 
The Faculty of Education sees value in creating additional large classroom spaces in Duncan 
McArthur Hall. We have moved some classes to a large-group delivery model, but have reached our 
maximum capability in that format due to classroom space restrictions (many of our classrooms will 
accommodate a maximum of 35 students). With additional funds we would be able to complete such 
renovations and further lower program delivery costs by reducing the number of instructors required, 
while at the same time giving our students more exposure, to tenured instructors and their research. 
The Faculty would also like to fund innovative research seminars to benefit both graduate and 
undergraduate students. 

 
Section 8 

 
Provide a brief response on behalf of your unit to the general content of Where Next?, paying particular 
attention to areas in which you see the potential for your unit to move forward using existing resources. 

 
Many of the points of attention outlined in Principal Woolf’s Where Next? Toward a University 
Academic Plan are already working priorities at the Faculty of Education. 

 
An integral part of our existing program is the relationship between the theoretical components of 
teacher education and working with students to apply that theory in schools. As a core part of our 
program our undergraduate students spend 12 weeks teaching in a regular classroom and three weeks 
in alternative educational settings. In addition an important part of graduate experience in our Faculty 
is working as graduate teaching fellows, research assistants, and teaching assistants. Our plan is to 
continue the important work already begun and heighten the priority of specific initiatives that will 
increase the pace of our progress. 
 
The in-Faculty component of our program is rich with case- and problem-based projects, large-group 
lectures, small-class explorations, self-directed study units, and individual and cooperative learning 
experiences.  
 
As we revise our programs, we are moving to strengthen the relationship between our undergraduate 
and graduate programs. The areas of strength we identify will be articulated at both levels to make the 
best use of faculty and resources and to develop a stronger national and international presence 
through research and innovative pedagogies. 
 
In our instruction we continue to increase the meeting spaces for our students. We have begun to 
experiment with student and faculty portals, “Second Life,” “Desire2Learn,” “Elluminate Live!,” and 
podcasts,  as well as utilizing our newly-renovated Student Street, Graduate Student Facility, 
Education Library, The Studio, Faculty courtyards and other outdoor spaces, etc. 
 
Through the identification of common specializations at both the graduate and undergraduate levels 
our undergraduate program becomes more connected with contemporary research and our graduate 
programs remain closely aligned with the needs of the profession. 
 
As we reach beyond Kingston and Canada, our Faculty continues to strengthen international interests. 
In addition to the number of international initiatives and alliances previously mentioned, we are 
currently in discussions with the Accreditation Branch of the Ontario College of Teachers to explore 
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the possibility of counting particular international practicum placements towards the number of 
required days for certification. Specifically, our hope is to place final year teacher candidates in 
Ministry inspected International schools that teach the Ontario curriculum and use OCT certified 
teachers. We already have strong long-standing relationships with many of these Ontario curriculum 
international schools through their association with our Teachers’ Overseas Recruiting Fair. As this 
plan comes to fruition, we believe that this will highlight an international opportunity that will be 
unmatched in Ontario teacher education programs. 

On average, over 20 percent of our final year teacher candidates chose out-of-country locations for 
their three-week alternative practicum. The typical countries, institutions, and activities are well-
documented in other places. What is not well-publicized is that through a coordinated effort involving 
the Education Career Services Office and our Educators Abroad program focus course, our faculty 
has facilitated the creation of a concerted and sustained effort in international development. As one 
example, over the past four years, eight to ten teacher candidates in each year have completed their 
alternative practica in two schools in a village in Tanzania that has no electricity. This initiative has 
grown to the point that the teacher candidates raise funds for these schools in order to purchase 
supplies and to pay the tuition for children who would otherwise not have the means to pay for 
schooling. This year, individual donations, silent auctions, and support from local Rotary clubs 
helped raise almost $14,000 for these schools. A new initiative was started this year with nine teacher 
candidates going to three schools in Jamaica, with the hope that this initiative will have the same 
success. 

We strongly agree with and expand the premise stated in Where Next? Toward a University Academic 
Plan that, at the end of the day, teaching students and the generation of new knowledge are the core 
reasons why universities exist and that connecting vital research with exemplary practice and 
instruction is the mission of our Faculty. 
 
 
 


