
APTF Web Responses as of 27 April 2011 (4:30 p.m) 
 

This file represents community input (winter-spring 2011) to the Academic Planning Task 
Force (APTF), which was then drafting Queen’s University’s 2011 Academic Plan.  It 
was publicly posted on the APTF website.  It was then removed sometime in the summer 
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members of the community could see how well the APTF’s drafts (and the resultant Plan 
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incomplete, but it derives from the most recent save that I personally made of the 
materials as a member of the APTF in 2011. – Mark Jones 
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7 Responses to “General Comments”  
 
  Stacy Kelly says: 
February 16, 2011 at 4:27 pm 
In 1988, when I was selecting which university to attend for my undergraduate studies, I 
managed to get my hands on a copy of the Arts & Science Calendar. I read it with interest 
and stumbled across a section entitled “To the Student”. I believe it was written by 
Emeritus Professor Norman Brown (Philosophy). 
 
In part this address reads as follows: “In place of a list of desirable subjects or disciplines, 
you may consider a set of essential attributes of the educated human being. Perhaps the 
crucial mark of the graduate should be good judgement. But good judgement has many 
modes. There is scientific judgement, which depends on careful observation, rigorous 
experimentation, and the ability to grasp patterns and discern critical features in diverse 
phenomena. There is historical judgement, which requires a sensitivity to the significance 
of past records, to the complexity of human motives and to the diversity of human 
culture. There is philosophical judgement, which requires the ability to challenge one’s 
prejudices, clarify one’s meanings and confront the implications of one’s principles. 
There is aesthetic judgement, which calls for a developed sense of literary and artistic 
form, a heightening of the imagination and a capacity for profound human feeling. 
Finally there is value judgement, which depends on a reflective awareness of human 
needs, capacities and aspirations. And through all these modes of judgement run the 
general canons of critical thinking – logical rigour, consistency, grasp of what is relevant, 
and freedom from emotional bias.” 
 



While postmodern thinkers would surely take aim with the notion of “freedom from 
emotional bias”, I think there is strong merit in Dr. Brown’s characterization of what we 
might consider qualities of an educated person. In my research of universities at that time 
(limited as it was in the pre-internet age), Queen’s was the only university I encountered 
that put in writing such an eloquent vision of what its form of education might look like. 
 
I don’t know when Dr. Brown actually wrote “To the Student” but nearly 25 years later I 
find the combination of scientific, historical, philosphical, aesthetic, and value 
judgements a pretty impeachable definition of a Queen’s education. Each of these forms 
of judgement remain relevant and necessary in our present context and will continue to 
serve us well 50 or even 100 years hence. 
 
Dr. Brown was also prescient to add that “two other attributes are also essential to the 
human being as such – a wide experience of humanity and the power of effective 
communication. No one of a given culture can be called educated who knows nothing of 
other cultures. And the study of one’s own language – the habit of reflective and critical 
reading, and exercise in all types of writing, speaking and listening – is essential to the 
educated person. The study of a foreign language, either classical or modern, enhances 
not only one’s grasp of one’s own language but one’s appreciation of other peoples, 
places and times.” 
 
These educational aims–communication and international perspective–are now almost 
trendy but Dr. Brown was very right to include them among the requisites of an educated 
young person. 
 
All of this to suggest that we may not have to look too far and wide to 
renew/refresh/reimagine an academic plan for Queen’s. A graduate student whose 
particular passion is higher education policy, I can sadly report that it is getting very 
difficuly to distinguish institutions from their university academic missions, reports, and 
vision statements. In my experience, pretty much all of them are interchangeable. If you 
removed the university’s name you would never know which institution you were reading 
about. 
 
This sort of thing is acceptable in marketing circles, but if I read “innovative”, 
“excellence”, “world-class”, “unique”, “quality”, “leading”, etc. one more time I will lose 
my composure. I actually had the audacity to point this out at a university marketing 
conference (i.e. by definition we can’t all be excellent schools”) and was met with great 
derision. Thankfully, the few wise at the conference were quite supportive. 
 
So please consider Dr. Brown’s sage definition of a Queen’s education and please kindly 
define the superlatives our well-meaning administrative staff will want to pepper all over 
the adademic plan. What does “excellence” or “quality” actually mean to Queen’s? If we 
can’t answer this then we have no business using these near-meaningless terms. I think 
Queen’s could go a long way to truly distinguish itself from its peers by actually coming 
out and stating, “This is what we consider to be the characteristics of a Queen’s 



education… At Queen’s we view excellence as … and we will pursue an environment 
committed to quality, which is …”. 
 
My best wishes to the Committee. Thank you for your time. 
 
Stacy Kelly, BAH’96, M.Ed ‘11 
 
* 
 
  Peter Taylor says: 
February 19, 2011 at 11:31 pm 
Stacy: 
Thanks for your great commentary. I read Norman Brown’s essay a long time ago, 
perhaps even when I was a student in the 60’s, and it made a great impression on me as 
well. Our recent discussions in the Task Force have seen a revision of our four “pillars.” 
We are now planning to organize our work around three–fundamental academic literacy, 
disciplinarity and interdisciplinarity, and global citizenship. Each of these, it seems to me, 
relates in a particular way with Professor Brown’s principles, and together we hope they 
manage to embrace everything he says. That’s an ambitious undertaking, but I agree with 
you that it is the right direction for Queen’s. We’ll try hard to make it work. 
Peter Taylor, Math&Stats 
 

* 
 
  Mark Publicover says: 
March 10, 2011 at 2:04 pm 
This morning’s Queen’s e-bulletin announced the Academic Planning Task Force’s 
Community Consultations, but I was disappointed to read, “…the Task Force will make 
presentations and meet with a number of student and faculty groups to solicit input…”. 
Staff are an integral part of this University Community. We are the fabric that holds this 
tapestry of teachers and students and researchers together. In previous iterations of this 
process staff have made insightful and significant contributions towards this academic 
planning process, and every staff member at Queen’s, no matter what their position or 
job, contributes to the academic success of this institution, its students and its faculty. An 
increasing number of “non-academic” staff work directly with undergraduate and 
graduate students in support of their academic and research achievements at Queen’s with 
little recognition. I would encourage staff to continue to comment on the content and 
direction of the Academic Planning Process despite the wording of this recent message, 
and urge the Task Force to have keen ears and attentiveness to the comments of staff. 
Their comments may not be loud or strongly worded, but they are insightful and steeped 
in experience. I suspect that the language quoted above was just an oversight and not 
meant to exclude staff from this process, however all to often oversights are symptoms of 
deeper systemic problems in how we think about things. Mark Publicover, Geography 
 

* 
 



  Stephanie B. says: 
March 27, 2011 at 1:35 pm 
In senate this past week, the Academic Planning Task Force talked about the possibilities 
for future programs to ensure a strong reading, writing as well as interdisciplinary start to 
university. A comment was made from one of the members on the Task force which 
stated that a possibility to have the first semester for first year students to “adjust students 
into university life and “how to become a university student”". I have a comment on this 
matter and this is if we instate a full semester or even a course taking up time of those 
students to learn interdisciplinarity and “how to be a university student” then they would 
loose that time to learn the skills (which is already pressed into four years) and topics of 
what they came here to study. Speaking as a student myself, I came here for Nursing and 
there is much to learn in this program and if time was taken up on how to be a student 
here then I would feel that would be backtracking on how I could become a nurse in 
future. Though it might strengthen ones university career after this start, I feel that more 
attention needs to be in high school and what they can do to prepare students coming into 
university. I came here to learn skills and as much information on nursing and how to 
uphold the Queens tradition with being a very prestigious school to which my skills 
display that the teaching here is the very best. I feel that if one is accepted into Queens 
university for whatever program that may be, they should learn and have the skills to 
become a university student. That is not saying that every student is able to adjust, just 
that many students are here because we are all bright and willing to strive for greatness 
and with the resources and skills learned at Queens throughout our programs, we would 
be able to learn, as we go, how to become a university student and what that entails. 
Stephanie Bowers, Nursing 
 

* 
 
  Peter Taylor says: 
March 31, 2011 at 3:23 pm 
Thanks, Stephanie, for this important comment. We have heard it from many students: I 
know what I want to learn, I came here to do that, please don’t make it more difficult for 
me. First I should say that we are not about to mandate anything. We will say what we 
think are important components of the undergraduate experience and different programs 
will incorporate these in different ways. I also agree that students who have come to 
Queen’s should have what it takes to become a university student, if given the right 
support and environment. Alas that seems often to be not the case. 
 
When I came to Queen’s in the 60’s I also had a pretty good idea what I wanted to study 
(math&physics) but in first year, courses in Philosophy, English and PhysEd were 
required. As it turns out I wouldn’t have missed those for the world, at least the first two, 
as they opened out new universes for me. I did not resent the time they took because they 
were fascinating and it’s best not to do math and physics all the time anyway. 
 
Students like you who come knowing what they want are possibly a step ahead of the 
game already. We certainly don’t want to stand in your way. 
 



* 
 
  Jacek Mokrzec says: 
April 9, 2011 at 7:32 am 
Hi Dr. Taylor, 
 
I would like to critically ask if it would be at all possible to accommodate a web-based 
communication during the next town hall. Specifically, I’m taking the current term away 
from school to help out family, but would very much so like to be a part of this integral 
and ‘final’ student-faculty interaction between the Academic task force and the Student 
population. 
 
I’d like to also say that while I respect and can directly relate to much of what Stephanie 
mentioned in her comment, I do strongly believe that with the current high school system 
we have in Ontario, and in most of Canada with exception to Quebec, we are fairly 
‘limited’ in the preparation most applicants are receiving before coming and enrolling at 
Queen’s. Therefore I think a ‘bridging’ to phrase it rather awkwardly would be of 
complete benefit and would strongly support such a motion. 
 
I have many other opinions and ideas I would love to voice. 
 
Please send me an e-mail when you have time so we may co-ordinate this if possible. 
 
Thank you also for being involved in such an important facet of the academic experience 
at Queen’s. 
 
Sincerely, 
 
Jacek Mokrzec 
Undergraduate Student, Kinesiology’13 
 

* 
 
  Peter Taylor says: 
April 9, 2011 at 12:09 pm 
Jacek: A web-based town hall is an interesting idea but certainly not feasible at this point 
for Monday’s event. In some ways, this on-line forum is as close as we get to that, but it 
does facilitate some good interaction, and just lately we are getting more and more. So let 
me encourage you “voice” some of your ideas in writing on these pages. We’d love to see 
them. 
 
And you are right about this being important. 
 

** 
 
4 Responses to “The Student Learning Experience – four pillars”  



 
  Peter Baxter says: 
March 14, 2011 at 8:06 am 
An interesting discussion on Friday. Especially in the diametrically opposed points of 
view that were exposed. 
 
From my own point of view, a fundamental component of planning should be 
consideration of the simple fact that students have a finite amount of time at their 
disposal. Whatever plan eventually emerges should, I submit, take realistic account of the 
hours per week that students are expected to give to classes, course-related work, and 
extra-curricular activities. 
 
This is something I learned many years ago from Chris Knapper, the former director of 
the Teaching and Learning Centre. I try to bring time expectations to my own courses. 
 
It might be useful to the Task Force to ask for Knapper’s input: he is immensely 
experienced, internationally respected, and still lives in Kingston. 
 

* 
 
  Lori Rand says: 
April 8, 2011 at 10:08 am 
When considering the areas you are inviting feedback, especially the four pillars, I see a 
real opportunity to try something new at Queen’s: a for credit first-year experience 
course. 
 
While our retention rates may lead us to believe that our students are armed with the 
skills they need to successfully navigate our academic courses, little attention is given to 
the impact on whole student experience. They may graduate, but at what cost to our 
students mental health, integration of academic integrity, critical thinking skills, and so 
on. Our NSSE scores even highlight concern areas for student engagement in the 
classroom. 
 
We could provide students with a strong foundation for their time at Queen’s by giving 
them the opportunity to participate in a first-year experience course (university 100). We 
would proactively send messaging to students about our academic expectations 
(referencing and academic integrity, research skills, study skills, community service-
learning), have meaningful interdisciplinary conversations (especially with a cross faculty 
course like this), and explore concepts of academic literacy (inquiry based learning, 
writing skills, critical thinking). If students experience this type of course, they will crave 
integration of these concepts throughout their academic experience. It will set an 
expectation to both students and faculty about the type of learning institution we are. 
 
In addition to the above topics (and most importantly for the student experience), we 
could provide students with an opportunity to learn about, and critically reflect on ideas 
and realities that affect their academic pursuits. Matters such as mental health 



(identifying, resources, strategies), diversity and global-mindedness (social identities, 
intercultural communication), community (citizenship, sustainability, creating truly 
inclusive communities), and the culture of alcohol (harm reduction strategies, reflection 
of use on one’s image, social norming). Many feel these conversations do not belong in 
the classroom; however these are CRITICAL to student success…academic and non-
academic. Student development (both cognitive and psychosocial) is occurring at 
enormous rates outside of the classroom – one the points of pride for Queen’s. Let’s put 
some weight to that fact and harness an incredible opportunity to guide and enhance 
student learning. Done proactively, everyone’s jobs will be easier and we will enjoy 
watching students apply the skills, knowledge and attitudes as they spend their time with 
us. 
 
The timing has never been better. We have a real advantage at a Queen’s – a captive first-
year audience in our residential system. If we create a credit based experience to explore 
these topics, our students, parents, alumni, community members and other institutions 
will appreciate that we can walk the talk and demonstrate that we actually value these 
things. 
 
Just one of the ways we can create an ethos of learning and development. 
 

* 
 
  Peter Taylor says: 
April 9, 2011 at 11:40 am 
This is a fine vision, Lori. The term “experience course” really sets the stage. [Though 
shouldn’t every course be able to be described that way?!] UNIV 100– I agree it could 
transform the student’s attitude and approach. In some ways APSC 100 is evolving into a 
course that functions this way in Engineering. So let’s think about UNIV 100 for FAS. 
We’ve talked along these lines in the Task Force. Classes of size, say, 25 or even 40-50, 
centred about a set of problems or issues matching the expertise of the instructor (or 
instructors?) but which would still feature (or offer a forum to discuss and reflect on) the 
student learning and living experience (what is a university community?). It wouldn’t 
matter what each student intended to major in—in fact each class should have a mix. The 
“problems” would typically be interdisciplinary, but I can also imagine a more focused 
disciplinary experience, but at an elementary level and involving students from different 
areas. We ought to think seriously about carving out a space (student and professor time) 
for such “experiences.” 
 

* 
 
Claire Hooker says: 
April 12, 2011 at 9:06 am 
 
Residence life at Queen’s offers our students real-life, hands-on opportunities to practice 
skills related to global citizenship, wellness, and positive community participation. These 
opportunities are often particularly meaningful and memorable to our students because 



they are personally and immediately relevant. (Residence Dons are very familiar with the 
concept of a “teachable moment!”) I would like to propose that we raise more awareness, 
among staff and faculty across campus, of the programming and intentional conversations 
that already happen in Residence, that intentionally support skills in building respectful, 
inclusive, diverse communities, living in more sustainable ways, and making healthy and 
responsible choices. This aspect of student life is supported by dedicated, highly educated 
professional staff and creative, committed student staff – but it could be even better with 
increased collaboration with faculty. I can think of so many ways a faculty member could 
become part of our residence community – through writing groups, reading groups, and 
purposeful film nights with discussion related to course content; mentoring programs, 
guest speaker nights, community service learning and volunteer opportunities with 
students, and Lori Rand’s proposed first-year experience course; there are so many 
different ways we can work together to offer students an intellectually rich experience, 
and more informal opportunities to interact with faculty, staff and Kingston community 
members, while living in residence. Both faculty and staff have much to contribute to this 
university, but the two groups too often work in isolation from each other; we could serve 
our students better by understanding each other’s efforts and collaborating more often. 
 
 

** 
 
20 Responses to “I Fundamental Academic Literacy”  
 
  Craig Walker says: 
March 3, 2011 at 3:16 pm 
I would like to see the institution of a first year course in writing, taught in several 
sections, that would be mandatory for all first year Arts and Science students. I 
realize that, in suggesting this, I am in some degree of conflict with the opinions of some 
others within the university who believe that such courses need to be small and 
discipline-specific. However, I have two answers to this objection. First, I think that 
given the quite elementary writing problems that our faculty members cite as the most 
alarming amongst our students, it is clear that a general, basic course would be 
immensely helpful to mitigating the greater part of the problem, whereas to become too 
tenaciously focused on discipline-specific writing would be to allow ourselves to be 
side-tracked from our most important objectives by “the narcissism of small 
differences.” Second, there is no reason that a range of assignments and readings 
could not be offered, even within each section of the course, with students being 
allowed to choose the sort of subject which most interests them; and, given the large 
numbers of TAs who would necessarily be involved in such a course, it should be 
possible to at least roughly match a TA to the subject tackled by the students. At any rate, 
I think that most of the nuances of discipline-specific writing may be effectively 
introduced within existing second year courses. 
 
As for the format of the course, I can imagine a number of possibilities. I will only say 
here that, if we are determined to avoid academic dishonesty, it will probably be 



necessary to require a certain number of hand-written, in-class exercises (except, of 
course, where special needs require other accommodations). 
 

* 
 
  Vicki Remenda says: 
March 3, 2011 at 8:53 pm 
Hi Craig 
Thanks for your comment – could you imagine courses in first year that are 
interdisciplinary? Where students have an opportunity to develop both writing and 
inquiry skills? It seems to me that these are logical skills to develop in tandem and 
perhaps (as you point out about writing) the nuances of discipline-specific inquiry could 
be tackled in upper year courses. 
 

* 
 
  Mark Jones says: 
March 6, 2011 at 5:32 pm 
Dear Craig, 
 
Thanks for your thoughts on this. One problem that admittedly attends the ideal of 
discipline-specific training in writing is that Arts and Science students don’t declare 
concentrations until year 2. This seems to mean (in FAS, at any rate) that year-1 
writing courses can’t be discipline-specific and that discipline-specific instruction must 
wait till year 2. Two comments from the Senate consultation on this subject are also 
complementary to your views. One member suggested that the training could be broadly 
specific, i.e., that arts and humanities could have one kind of training, science students 
another, and so on. That might make a useful compromise. Another member argued that a 
single writing course won’t suffice, that students should get general writing instruction to 
start with and learn disciplinary writing skills later. I think your point that a single writing 
course can accommodate students heading for different disciplines by giving them 
different kinds of assignment is a very useful suggestion. 
 
That said, the disciplinary differences in writing are significant. Science students are 
urged to use passive voice, humanities students to avoid it. Even between history and 
literature students, there are distinct differences in the kind of advice you want to give 
them for the presentation and treatment of evidence, for the use of narration, for the 
subordination of fact to argument, and so on. For reasons such as these it would be best if 
all of our students were trained at some point in how to write effectively in the discourse 
of their chosen discipline(s). 
 
Your reference to TAs suggests that you may be thinking of large sections, and this raises 
an important question: how large can or should the sections of writing classes be? In my 
own experience (having started my career with three years of teaching composition), 
writing is best taught in small sections (25 students max) so that the students can work 
through a number of staged assignments and the instructor can give them all adequate 



individualized attention. For it can be worse to mark and evaluate writing neglectfully 
than it is not to teach it at all. Using TAs in composition courses can be good for both the 
students and the TAs, but one has to take tremendous care to ensure that the TAs have the 
requisite skills for this specific function–and it’s important to recognize how very 
specialized and demanding the function is. At Columbia, we had to submit writing 
samples and were rigorously interviewed as though for regular jobs (I failed two years 
running and had to master my trusty Harbrace Handbook before I made the grade). My 
point is merely that if we do use TAs for this function, we need to ensure that we take the 
trouble to train and vet them accordingly. Thanks again for your comments. 
 

* 
 
  Ronald Weisman says: 
March 7, 2011 at 10:03 am 
Our students are bright and eager but often have little experience in writing. Their 
professors, this one included, are not necessarily good models. 
 
I cast my vote with a first-year University-wide course in writing. Even a term would be 
wonderful. The course should be taught by the writing centre or a staff directed by the 
centre. It should teach good writing. I suggest a course that teaches students to write 
good, strong, active sentences in paragraphs that present reasoned arguments. 
 
The writing course and continuing tutoring by the writing centre until graduation are 
needed to produce sound polished writers. Writing is, after all, the public expression of 
thought. Our graduates, independent of disciple, need to be able to think and be seen to 
think. 
 

* 
 
  Kanji Nakatsu says: 
March 7, 2011 at 2:18 pm 
I agree with the idea that writing should be addressed as early as possible in a student’s 
career. This is based in part on observing upper year and graduate students who struggle 
with expressing themselves on paper, and in part on my own experience as a freshman 50 
years ago. At that time, I was required to take an English course even though I was 
enrolled in a science programme. My most vivid memory of my first university year is of 
my instructor sending me for special instruction in writing. That single act made me 
realize importance of written communication, which has stuck with ever since. While I’ll 
never be a great writer, I have been able to survive in an academic career by continuously 
working on my writing skills. 
 
I would like to present an observation and make a suggestion. The observation is that not 
all incoming students need a course in writing, and perhaps it would be possible to 
identify those who need the most help prior to frosh week. If that were possible, my 
suggestion would be to start such students in an English writing “boot camp”, which 
could be done in person or perhaps remotely to mitigate the costs for the students. 



 
* 

 
  David Gordon says: 
March 9, 2011 at 6:43 pm 
I agree strongly with the comments on writing above, and there are some programs at the 
Learning Commons that have been helpful to our master’s students in Urban and 
Regional Planning. 
But while writing may be the most important component, perhaps the Fundamental 
Academic Literacy should also include some basic numeracy, too. 
 
The graduate program directors in public policy, urban & regional planning, industrial 
relations and public administration have been discussing the need for assistance for many 
students prior to taking our required quantitative techniques courses. Our grad programs 
attract first-class undergraduate students from across Canada, but we note that many of 
these Dean’s List students have not taken a math course since Grade 10 or 11. It is now 
possible to complete a good undergraduate program, including Queen’s, without taking 
any quantitative techniques or math courses. These otherwise brilliant undergraduates 
then sometimes have difficulty with the introductory quantitative research methods 
courses in our grad programs, which are pitched at the descriptive statistics level similar 
to second year undergraduate courses. 
 
It appears that our universities did not want to privilege quantitative techniques in 
undergrad curricula, and the statistics / quantitative requirements in many social science 
and humanities programs seem to have disappeared. If there are research methods 
requirements remaining, many undergraduate departments have allowed students the 
choice of qualitative or quantitative techniques, and many students only take qualitative 
methods. I suppose that we could simply screen most of those students out, like medicine 
does, but our graduate schools do not want to exclude smart social science and 
humanities students from our programs, which have provided excellent career 
opportunities for them in the past. 
 
But our graduate schools cannot afford to teach high school and second year math any 
more than the Law School can devote faculty to teaching high-school English and 
undergraduate composition. So we wish there were resources at the Learning Commons 
(or elsewhere at the university) to assist students to brush up on their high-school math 
and get a basic grounding in quantitative techniques. 
 
These need not be traditional undergraduate courses – some on-line sources like the PBS 
video on demand series or the Khan Academy 
http://www.khanacademy.org/ 
show some promise at the introductory and remedial levels. 
As a start, we could adapt or develop some on-line diagnostic quizzes connected to 
Internet course modules that would allow students to renew and improve their numeracy 
skills. 
 



Otherwise, inquiry, investigation, problem-solving, and critical thinking for many 
students may be confined to disciplines that rely solely on texts. 
Writing is important, but not the only learning skill that needs reinforcing at Queen’s. 
Could we please devote 5% of the resources we expend in programs like the Learning 
Commons to numeracy? 
 

* 
 
  Vicki Remenda says: 
March 9, 2011 at 7:30 pm 
Thanks David for your plea for numeracy! I would go further and say that global 
citizenship also means that one can understand basic science, the idea of risk, impacts on 
human health, climate change, energy (what kinds, where it is, how much is left and what 
are the risks and costs), the costs of carbon to name a few. What are the lifecycle costs of 
buying goods from factories located overseas? What happens to last year’s cell phone? 
How much water, energy, metal are required to produce this year’s tablet computer? 
What is the true cost? 
 

* 
 
  mark Shapero says: 
March 22, 2011 at 5:54 pm 
I think that a university wide 1st year writing course should be mandatory. 
I am a current science student who has had experience doing scientific research in a 
university research lab. The one course that my supervisor advised me to take was a 
writing course. I am a strong science student, and I would have no issue picking up 
scientific knowledge from a text book if and when I need it later on in life. But there is no 
way I am going to learn to write properly without a course that would go over how to 
write coherently. 
 
As far as the comments above about discipline specific courses, I do not think that would 
be necessary. Since FAS students only choose they discipline in second year, a 1st year 
course would be much more general and teach just clean writing skills. Whereas upon 
choosing a discipline and handing in assignments for the discipline, students would get 
discipline specific writing comments compared to just general writing comments. 
 

* 
 
  Queen's Student says: 
March 22, 2011 at 6:20 pm 
From my experience, writing is a challenging aspect for many undergraduate students. I 
was able to take WRIT075 via correspondence this semester and it was a very helpful, 
general writing class. I suggest for Queen’s to require everyone to complete a course like 
WRIT075 and maybe expand correspondence this is isn’t really a subject that needs to be 
taught in-class. 
 



* 
 
  Siobhain Broekhoven says: 
March 22, 2011 at 8:19 pm 
I love the comments by David Gordon about the need for basic numeracy to be included 
in one’s university degree. There are so many skills needed for success, but I would hate 
to see these courses made mandatory, even Writ075. Some people who are strong in these 
areas, would have to miss out on another great course they want, to take a mandatory one, 
that they may not need. I have already realized I will not be able to take all the courses I 
want before I graduate. Instead of making courses mandatory, I would hope that advise 
on choosing first year courses was mandatory instead. I had none. If only I had known, I 
would not have delayed a core course which was prerequisite to many second year math 
courses. Now, because many 3rd and 4th year math courses are only offered every other 
year, I will miss far more courses due to one small error in 1st year. Students in first year 
should not just be looking at first year courses when they choose their course load. They 
should be looking at a flow chart of all years at once, in order to be sure they take the 
prerequisites for the courses they want in their final years. At this time, they should also 
be advised, as David points out, that graduate schools are looking for people with 
numeracy skills. And advised that writing skills will improve the quality of work in all 
courses. If this advise was given upon entry, then these courses, or “online sources”, 
could be fit into a schedule. No one should be finding out near graduation that they are 
missing a skill needed for acceptance at grad school. 
 

* 
 
  Anonymous says: 
March 22, 2011 at 10:30 pm 
As a current English student, I absolutely found myself unprepared for the level of 
academic writing required for my university courses. I have still never been formally 
instructed in grammar, struggle with the proper use of colons and semi-colons, do not 
know what a comma splice is, and just recently learned the difference between active and 
passive voice: basic writing skills I was not taught in high school. Despite these, some 
might say, rather alarming deficits, I am an ‘A’ student in English, which I think speaks 
to the lack of emphasis on basic writing skills. 
 
This feeling of being negligent in writing skills is disconcerting when one considers that 
my aspiration is to teach English at the Secondary School level one day. 
 
I greatly appreciate some of the exemplary professors I had in first and second year who 
took at least one or two lectures to specifically address common writing problems, proper 
citing, and how to follow academic writing guidelines. It may not even require an entire 
year-long course, but professors in all disciplines should try to incorporate at least this 
much attention to writing in their courses. 
 

* 
 



  Science Student says: 
March 23, 2011 at 1:06 am 
As a first year science student, I had difficulty fitting an English course into my timetable 
this year. Four of my courses (Biology, Chemistry, Physics, and Math) are prerequisites 
for my program, and the fifth (Psychology) is a prerequisite for many upper-year courses 
of interest to me. Adding another course to this already heavy workload or replacing one 
of my five essential courses with an English course would be difficult and perhaps 
problematic, but I believe that this endeavor is definitely worthwhile. 
 
Throughout the year, I have had the opportunity to review several of my peers’ writing 
samples; I have proofread lab reports, edited English papers, and polished resumes. Time 
and time again, I am shocked to see such poor composition, especially among science 
students. In high school, I had the privilege of taking two AP English courses (AP 
English Language in grade 11 and AP English Literature in grade 12), which improved 
my writing skills tremendously. Several of my peers, however, have managed to “fake” 
their way through English class for years, often relying on teachers, parents, or friends to 
heavily proofread their work before submission. I believe that a mandatory first year 
writing course will help level the playing field by giving those with a poor English 
background the opportunity to improve their writing and allowing those with a strong 
background to continue improving their skills. 
 
Someone once told me that improving writing skills is like building a muscle; it takes 
more than a writing a single paper or spending an entire day at the gym to notice an 
improvement. Thus, I believe that a full-year course would be the most beneficial for 
students, providing them with the longest possible opportunity to improve their skills. As 
for the structure of the course, I would suggest that it combine components of a general 
English course for all faculties with faculty-specific components. Perhaps the first half of 
the year could be structured similarly to a high school English course; basic writing skills 
like structuring a paragraph, writing a thesis statement, and analyzing literature would be 
essential components. The second half of the year could be directed more towards a 
specific faculty; science students would learn to master the passive voice and formal 
science writing while arts and humanities students would explore other styles of writing 
not normally used in science but directly applicable to their field of study. 
 
Although Queen’s is known for producing top-notch students from every faculty, it 
becomes difficult to uphold this reputation when intelligent, well-educated graduates 
have such poor writing skills that they cannot compose a compelling application to 
graduate school or effectively communicate with potential employers. It takes years of 
practice to build these skills, but a mandatory first year English course is most definitely 
a step in the right direction. 
 

* 
 
  Economics Student says: 
March 24, 2011 at 8:59 am 



I have proof-read other students assignments and even a PhD paper (not from 
Quueen’s)and at both levels I have been disappointed by most people’s writing skills. 
However, I believe that this should be largely addressed in high school. Perhaps a few 
mandatory seminars on technical writing would be helpful at the university level, but 
professors should be teaching us course material rather than basic skills which we should 
already have. 
 

* 
 
  Ralph Callebert says: 
March 25, 2011 at 11:12 am 
It’s unfortunate that these basic skills (writing, researching, building an argument) aren’t 
thought very well in high school and I do think that first year courses can help. Many 
current first year courses already do this, but they are thought by historians, 
mathematicians, etc. who don’t necessarily have the right training for this themselves. 
There are people who have PhDs in this sort of material. 
But, I think the problem is broader than just writing. I think we should consider a core 
curriculum as in many liberal art colleges. Not only writing, but also basics of 
philosophy, basics of historical criticism, basics of literature… 
Here, I of course write as a humanities PhD candidate and I do not think that this core 
curriculum should necessarily be the same in all faculties. 
 

* 
 
  Allison Morehead says: 
March 25, 2011 at 4:01 pm 
I fully support more writing training for undergraduates across the disciplines at the first 
and second year levels, and I have a model to share from my own graduate institution. 
There, certain courses across the disciplines were designated writing-training intensive 
courses. The TAs for these courses were given extra training for teaching writing, and the 
tutorials were largely “writing tutorials,” although always connected with course 
materials. Students had to take at least 1 of these courses in the first or second year 
(preferably in their declared major, but not necessarily) but could in fact choose to take 
more writing-training intensive courses, in other disciplines, if they so desired. 
 
One advantage to this, I think, is that it provides intensive writing precisely connected 
with course material, and alleviates the logistical problems of a university- or faculty-
wide mandatory course. In my experience as a TA for one of these courses, it was 
incredibly beneficial for the students and for the graduate student TAs who themselves 
benefited from the extra training. 
 

* 
 
  Dinah Jansen says: 
March 25, 2011 at 5:19 pm 



I too would like to see university wide writing courses at the first-year level. One that is 
not discipline specific, but allows opportunity for students to engage the style that their 
intended concentrations demand. At the first-year level, this would be introductory 
anyway, allowing for interdisciplinary writing (and citation style!!!). Students could 
become acquainted with fundamentals of literary or historical analysis, political theory, 
policy writing, and of course the basic outline of every essay we find in the sciences: 
 
hypothesis (thesis) 
experimentation (research) 
observations (analysis & comparison) 
result (conclusions & extensions) 
 
Given that it’s relatively common for students to read outside of their discipline when 
gathering data during the research process, it would be to their benefit to familiarize the 
students with how things are written in other fields. It can teach them how to ‘read’ in 
other disciplines, help them draw and analyze information through other interpretive 
lenses, and encourage them to make appropriate connections to trends in other fields. 
 

* 
 
  Nasser Saleh says: 
April 7, 2011 at 8:21 pm 
As a librarian, I am surprised that there is no notion of information and digital literacy 
skills as required skills for Queen’s graduate and also as a part of their lifelong learning 
skills. I do remember that the library has sent a response to the academic plan few weeks 
ago and it has addressed many issues regarding the library role in teaching and learning. 
 

* 
 
  Jesse says: 
April 8, 2011 at 9:58 am 
Ronald Weisman (this also applies to Mark Shapero, Science Student), your untrue 
comments betray why you are wrong. 
 
If we had “University-wide” classes, “that [taught] students to write good, strong, active 
sentences in paragraphs that present reasoned arguments”, then we would have some very 
useless science students. As Mark Jones (an English senator on this task force) says on 
this page, “the disciplinary differences in writing are significant. Science students are 
urged to use passive voice, humanities students to avoid it.” 
 
Even between “Arts” courses, there are noted differences. In my short experience here at 
Queen’s, I’ve learned how particular historians are about which tense you use, and how 
particular Sociologists are about reification. 
 



Furthermore, just learning to write is boring. Learning to write about the essay you want 
a good mark on is engaging. I want to take the courses that I’ve chosen to take, and I 
want to get a good mark in them. I don’t have any want to learn what I’ve been forced to. 
 
A better solution would be to have one class per semester dedicated to improving the 
major assignments for that class. They could be administered by TAs, the Writing Centre, 
or perhaps otherwise. 
 
Professors could make re-submission of these assignments worth a small percent of a 
course’s final grade. One seminar professor of mine does something to this effect. After 
we submitted our papers, we had to make presentations. We were asked to read 1-2 other 
students’ papers. After their presentations, we were then requested to make comments on 
their essays’, which I think was good for both the person making and the person receiving 
comments. 
 
We should be careful with these peer-examinations though. It should be noted that 
compared to a course dedicated to writing, I much prefer the idea of my peers reading 
over my work. However, we must be sure that these peers are actually doing the course 
work themselves, too. 
 
A friend of mine in APSC 291/292 is extremely disappointed in how that course turned 
out; he was actually looking forward to working on resumes and the like, but became 
disheartened when most of the feedback given to him was given by students who didn’t 
know what they were talking about. They didn’t know what they were talking about 
because they had both not done the work (they were excused from it, glory of their 
positions) and they were not TAs or upper years and thus they didn’t have any experience 
to pass on. 
 
If we can completely move beyond the prescriptive idea of a required literacy course, 
even a discipline-specific one, then I think we can move into stronger and more effective 
methods of teaching writing. 
 
Specifically to Science Student: A course would be the antithesis of building muscle in 
your analogy. Is it better to focus a lot on building muscle for a week, or a little bit 
everyday for a month? If learning writing was incorporated into every course, students 
would have more benefit, and you wouldn’t have to worry about student resentment for a 
course they were forced to take. This burden shouldn’t be placed on professors, but TAs, 
peers, and upper-year aides (or the writing centre? Etc.) are excellent areas to look for 
better writing. 
 
Allison Morehead seems to speak from experience, and her thoughts seem like what I 
would like to see. 
 
Dinah Jansen brings up an interesting point. This course she suggests doesn’t seem to be 
about writing so much as reading. Although “reading is writing”, I think the distinction is 
important here because the focus seems to be more on how “It can teach them how to 



‘read’ in other disciplines”. This could be very good as a research course, though I 
haven’t been able to think as much on this, and I hazard that most students need to 
improve their writing more than their researching. 
 

* 
 
  Anonymous staff says:  
[(-) long, vague, diffuse—hard to tell what is recommended here] 
April 8, 2011 at 1:40 pm 
Just a few thoughts based on my experience, which may or may not be helpful here. A 
Writing course and basic numeracy course. 
 
Regarding the proposed mandatory first year writing course within FAS. The proposal, as 
well as other comments, seemed to identify the issue of discipline-specific instruction as 
a priority, simply because of the required and different writing styles that students must 
learn, depending upon their selections in year 2. 
 
In these cases, I have always found it helpful to articulate the specific problems first and 
then determine if a significant conflict still exists. 
 
Based upon my experience in both undergraduate and graduate school from marking 
hundreds of papers, I would define the problems to be: 1) the ability to construct simple 
and complete sentences, 2) the use of verbs, adverbs, etc., the organization of thoughts 
and ideas into paragraphs, etc. I see no issue later in such a course of summarizing and 
providing examples of the different writing styles used within FAS. In fact, it would be 
advantageous to do so? 
 
At any rate, I don’t mean for this to be a course outline, just perhaps a need for problem 
definition and what such a course should achieve. 
 
So, if there was agreement that such a course would focus on the very simple basic 
problems that I have seen, then below are my comments. 
 
1. A first year writing course becomes an advantage, simply because students in FAS 
do not make a discipline selection until year two. If the selection were made in year one, 
then it becomes more difficult to create a course that is everything to everyone. 
 
2. Students have an opportunity in year one, in such a course, to practice a style in later 
assignments, with the first half of the course devoted to very basic English instruction. 
 
3. From the students I have worked with who have had writing problems, remedial 
instruction or exposure to material they had previously learned was sufficient. A good 
dose of motivation helps as well. Therefore, from my experience, one course would 
indeed be sufficient to address basic English composition that has been forgotten or 
unused. 
 



4. It helps to clearly define the problem, purpose and goals. For example, I would 
disagree with the above statement if the problems were defined differently, i.e., a writing 
course for students who have no previous instruction in English. 
 
5. I also feel that it would be appropriate to give students a choice later in the course if 
they know which discipline they will select in year two. Thus, course time is not taken up 
by detailed instruction in all styles. Student assignments can certainly be reviewed with 
evaluation comments that are consistent with the style the student has identified at the top 
of their assignments. Recommendations to booklets (e.g., APA manual), for further 
writing courses, or to attend a program at the Learning Commons can be part of every 
students evaluation? 
 
6. The only issue I tend to be conflicted about is elective vs mandatory and this is simply 
because I have always felt that students need to take some responsibility for learning, 
provided the expectations of writing skills necessary for graduate school are clearly 
stated. I only say this because not all students would require such a course and I have 
never met a student who did not know their paper was poorly written. Having said that, if 
the problem is defined as “addressing a lack of education or writing practice in high 
school”, then there is likely more acceptance for a core writing course in first year for 
FAS? 
 
In summary, I get the impression that all comments are essentially good ones, but perhaps 
this conflict appears to be significant due to a lack of shared understanding of the specific 
problems such a course would address? 
 
Basic Numeracy. 
 
I could not agree more with David Gordon’s comments. 
I am not familiar with Queen’s FAS quantitative course offerings. From my experience 
(not at Queen’s): 
 
1. At the University I attended, there was a non-credit course offered in the Math 
department for all undergraduate students that covered what students would have covered 
and learned in high school. Does Queen’s not have such a course and if not, would this 
provide a solution? 
 
2. As a graduate student, I taught introductory (descriptive) and advanced (inferential – 
required for the 4th yr BA program) statistics in my department at the undergraduate 
level for several years and I always had some graduate students in my department who 
attended both courses. Most graduate students who attended the latter course, completed 
their undergraduate degree elsewhere – there was a paper assignment, similar to an 
undergrad research methods course, which helped them with their MA thesis. This was 
informal as long as I had room. Most of these students came from a university where 
there was no BA thesis requirement and were disadvantaged. I do not know if this is the 
issue at Queen’s. However, I wonder if some agreement could be made with a 



department that does offer an undergrad descriptive statistics course for students to 
audit? 
 
Shortly before I left my university, there was recognition of a need for at least a 
descriptive statistics course to be offered across all of FAS. The impetus for such a course 
was a request from Nursing, followed a few years later by Social Work, and then 
Sociology expressed interest in a basic descriptive statistics course. Some of the points 
you make here were also made then as I recall, and more. I taught it once and from my 
experience, there would likely not be a shortage of instructors as such a course is far 
more interesting to teach because the material must be relevant across FAS as much as 
possible. The difficulty might be convincing key leaders in FAS that the material is 
relevant for success (as well as for making intelligent choices in daily living today), 
regardless of one’s program of study and career aspirations. I don’t know if such a course 
would be possible here at Queen’s that would address the issues you raise and I know you 
are not advocating for a course. But they do exist elsewhere. 
 
Having said the above, I think you have already hit on some solutions that would not be 
too difficult to put into practice here at Queen’s. Internet courses and in particular, I’m 
thinking of a set of “Moodle” descriptive statistics modules that could easily be 
created at Queen’s in-house, in consultation with interested FAS departments? 
I have not used Moodle, but it does support quizzes as well as text material and 
embedded documents. Just a thought. 
Thank you for reading this long prose and I hope I said something useful. Interesting 
discussion. 
 

* 
 
  Andrea says: 
[(+) For teaching writing and critical thinking to UGs] 
April 10, 2011 at 12:22 pm 
In my first year as an undeclared FAS student, I took two courses that gave me the 
foundation I needed to succeed in academia. They were WRIT 175* (Effective Writing 
II) and PHIL 158* (Critical Thinking). 
 
The writing course was interdisciplinary, and I felt then, as I do now, that the basic skills 
I mastered would be applicable no matter what field I chose. In fact, having radically 
changed disciplines at the graduate level, and having tutored students from ALL 
disciplines at The Writing Centre, I can confidently say that syntax, diction, grammar, 
conciseness, and argumentation are important in every instance of academic prose. 
Whether or not students will be encouraged to write in passive or active voice, they 
should know the difference between them. 
 
The logic course was similarly invaluable to me. All students should be aware of 
logical fallacies and they should know how to identify and map the premises and 
assumptions of every argument they read or write. Some fourth-year students can 
identify the thesis of an article, but should that really be our minimum expectation? 



 
I am concerned about comments above that suggest that some students don’t need this 
kind of instruction. To be clear, I was a good student and a strong writer before I took 
these courses. I have long said that I wish both of these courses were mandatory for all 
students, and I encourage every undergraduate I teach to take these courses or something 
akin to them. If they were combined in a 000- or 100-level full-year course, I firmly 
believe that we would be setting students up for success rather than failure. 
 
And as we begin to think about how the four pillars might intersect, I think it is 
overwhelmingly obvious that student health and wellness has a great deal to do with 
not setting impossible standards while refusing to provide students with a critical 
apparatus. 
 
This is not hand-holding or coddling: students will implement what we teach or they 
won’t. It’s just good pedagogy to teach them the skills they need to navigate the 
huge amount of information they’ll be faced with over the course of a degree. 
 
 

** 
 

15 Responses to “II Disciplinarity and Interdisciplinarity”  
 
  mark says: 
March 22, 2011 at 5:59 pm 
I feel, as of now, the requirements for degrees in a certain discipline are very rigid and 
restrictive. If there was some way to make degrees more flexible, I think that would allow 
the students to create there own degree, be it multidisciplinary or just one discipline. 
 
 

* 
 
  David Veitch says: 
March 22, 2011 at 11:42 pm 
Mark, 
 
I completely agree with your comment. I think there is a tendency for departments to 
mandate too many prerequisite courses at the expense of students having the flexibility to 
take courses outside of their department. 
 
 

* 
 
  David Parker says: 
March 24, 2011 at 11:28 am 
I received my undergraduate education in the US, where the number of courses required 
for a Major was equivalent to the number required here for a Medial: about 14 or 15 half-



courses. I was able to “double-major” in English and Politics and still have enough free 
courses left that I could dabble in Anthropology and take enough History to later get into 
a PhD program in History. This is the typical US university model: what are the obstacles 
to us implementing it at Queen’s? Are those obstacles external (Canadian graduate 
schools require their applicants to be full-blown 10-full-course majors)? Are they internal 
(we genuinely feel that mastering our disciplines requires a 10-course major)? Or is it just 
“we’ve-always-done-it-this-way” and our British University heritage? This is the 
discussion that I would like to hear. Make majors smaller and you free up the possibility 
of more interdisciplinarity (we’ll be teaching fewer concentrators in our classes so we can 
teach more people from cognate programs). Students will have more time to study 
languages and do other certificate programs without it being mandated. Students will be 
free to take courses that touch on their field of study but from a different disciplinary 
perspective. What are the downsides and objections to this? 
 
 

* 
 
  Peter Taylor says: 
March 24, 2011 at 8:55 pm 
Great comment, David. Jim Cordy made the same comment at Senate this afternoon. If 
the program had fewer specialized courses, there’d be more time for “advanced” courses 
that were accessible to a wider range of students. Alternatively, the courses we now offer 
could have less material leaving more time for the development of fundamental skills of 
writing and inquiry. Those students who feel they need more specialization could get it 
using a range of resources—if only we did not overload them already. 
 
 

* 
 
  David Parker says: 
March 25, 2011 at 11:29 am 
While I think I probably am an advocate for the smaller major as a path toward 
interdisciplinarity, I am genuinely interested in hearing from those who think reducing 
the number of courses required for a major would be inherently bad, or would bring 
practical problems (accreditation, graduate school admissions, whatever). I want to hear 
both sides. 
 
 

* 
 
  Shannon says: 
March 25, 2011 at 2:11 pm 
Another factors that plays into certain programs being too rigid and restrictive is budget 
cuts. For example, in geography with increased budget cuts there are less courses 
available on an annual basis having some courses run as few as once every 5 years (such 
as for advanced statistics). Although, on some level this does correspond to demand and 



the small size of the program, this is actually making the degree more less specialized 
because they are unable to run specific courses because they have to run more broad 
classes that could apply to the majority. There have also previously been at least four 
options for 4th year seminar classes and this year there were 2. Although this is a very 
specific case the department of geography should consider collaborating with other 
departments, not necessarily to change the content of the courses, but to accept credits 
from other programs towards a their BAH and BSc Majors. Especially if the fiscal 
situation is no expected to improve drastically in the near future, other larger programs 
that run content similar to specific streams of geography including areas of economics, 
politics, and developmental studies should be considered relevant towards a geography 
degree. This situation could also apply to other disciplines in which relevant content 
overlaps across different programs. 
 
 

* 
 
  Tim Hanna says: 
March 25, 2011 at 7:28 pm 
What would happen if the university allowed students to apply for ‘Pass/Fail’ grading of 
1 or 2 of their undergraduate elective courses? This might allow students to select 
electives based more on interest and less on the grade they think they could achieve by 
taking it. 
 
 

* 
 
  Cassandra Frengopoulos says: 
March 27, 2011 at 9:17 am 
As an engineering student, I need to take certain courses to meet the accreditation in 
Ontario. Basically what happens is I am given my schedule in June with all of my core 
courses that I need to still be in Civil Engineering. Once I have my schedule, I attempt to 
find courses that fit into my schedule, By the time my time ticket comes up, only evening 
classes are left which makes my days extremely long and tiring. 
Also, when trying to choose technical electives for next year and looking at the civil 
engineering course descriptions, most of them have not been taught since 2006 or 2008. 
While the courses sound interesting, there was no funding or professor to teach the 
course. With this, I find it hard to take electives in different faculties when I cannot even 
take courses that relate to my degree first. 
 
 

* 
 
  Mark Jones says: 
March 27, 2011 at 2:04 pm 
In response to David Parker’s queries about objections to reducing requirements for the 
major: I expect that the answer to this will differ by disciplines, and perhaps the best 



thing would be to let individual departments weigh in. If a department can show that 
fewer than ten credits are sufficient to train its students in its discipline, then it might 
make sense to reduce the requirements in that department accordingly. But I would be 
wary of recommending this as a universal, top-down measure. Two more general 
observations are relevant: 
 
First, in comparing half-credits with U.S. institutions, we need to remember that our half-
year is 12 weeks, whereas theirs is ordinarily15 (U.S. academic years are typically 
divided into two 15-week semesters or three 10-week quarters). The ratio of our 
academic year to theirs is 4:5. So if U.S. institutions build a major on 15 half-credits 
whereas we require 20, the difference is less in terms of contact time than it appears in 
terms of credits. If they require 15 semesters x 15 weeks, that is 225 weeks of contact 
time; we require 20 terms x 12 weeks, or 240 weeks. The difference in contact hours is 
equivalent to one U.S. semester. Put more simply, the shortness of our academic year 
should make us cautious about further reducing our academic requirements. 
 
Second, you compare the U.S. Major to our Medial. Another way to look at this, then, is 
that our Medial already makes it possible to do something like the “double-major” you 
did in the U.S. I have always thought our Medial was a terrific degree, and I hope we 
always keep it. But that does not mean there is no need for our Major. 
 
In my own discipline of English there is so much to learn–about the literatures of 
different periods and authors, modes and genres, and national and social identities, about 
literary history, literary and critical terms, literary theory, and critical practice–that it is 
hard to do the subject justice in just ten full courses. I would therefore resist reducing our 
requirements for the Major. 
 
But most degrees do allow concentrators to count relevant credits from other disciplines, 
and perhaps interdisciplinary credits could be accommodated in this fashion. And in Arts 
and Science, Majors still have nine other credits to work with. 
 
 

* 
 
  Cathleen Hoeniger says: 
April 7, 2011 at 8:00 pm 
I am very much in favour of supporting Medial degrees (rather than encouraging their 
demise) since they enable interdisciplinary research to take root. Ideally, some of the 
structures at Queen’s that prevent many students from considering Medials straddling the 
Sciences and the Arts/Humanities could be broken down. Disciples such as the History 
and Philosophy of Science and Technology at the University of Toronto (originally a 
graduate institute but now an undergraduate programme as well) emerged as a result of 
students and scholars in the Sciences and Medicine becoming interested in History and 
Philosophy, and vice versa. A similar, but more recent case is the establishment of 
programmes in Environmental Studies from a philsophical and humanistic perspective. A 
number of students in Engineering become interested in pursuing architecture at the 



graduate level. Some are now enrolling in dual degrees, such as Engineering and Art 
History, to prepare for the M. Arch., but it requires that they complete a 5th year to fit it 
all in. 
 
 

* 
 
  Jesse says: 
April 8, 2011 at 10:06 am 
My only suggestion here is that we encourage Special Concentrations, such as the late 
Canadian Studies option. Unfortunately I don’t think the budget would allow for this, and 
other subject areas (such as improved writing etc.) trump this. 
 
 

* 
 
  Catherine says: 
April 8, 2011 at 10:17 am 
I also think that the requirements for certain disciplines are too rigid. I think that people 
who have the grades to get into courses should be able to get into them without having to 
declare a major or minor in that program, especially considering that some programs do 
not allow you to declare a minor (ie. specialization programs). Of course we need a 
system, but there should be exceptions made on a case by case basis for students who 
want to take courses in other disciplines who need them for the degree they hope for. 
 
 

* 
 
  NailaJ says: 
April 8, 2011 at 11:35 am 
Apart from interdisciplinarity issues, I think we should look at cross-educational 
opportunities. What I mean by that is that graduate students should not be automatically 
excluded from taking undergraduate courses, especially those outside their discipline, if 
taking these courses could help with their project/thesis. Since graduate thesis/projects 
tend to be interdisciplinary in nature, even if they are super focused on one issue within a 
discipline, I think this is a great forum to start discussing this issue too. 
 
 

* 
 
  Andrea says: 
April 10, 2011 at 11:28 am 
I, too, would like to shift some of the focus of this discussion to graduate students, who 
experience interdisciplinarity in ways other than through course work. For instance, grad 
students may choose co-supervisors from different fields or may work with a research 
project that–as is increasingly common–spans several disciplines. These situations are 



easy to market as beneficial, innovative, and in line with dominant “progress” discourses; 
however, such endorsements obscure the seemingly irresolvable conflicts that can arise 
when attempting to work with divergent epistemological frameworks and/or 
methodological paradigms. As far as I am aware, very little research addresses these 
complications, and researchers in interdisciplinary teams are left to make compromises 
that can jeopardize the value of their work. If the university is going to tout 
interdisciplinarity as an ideal, then I would like to see some dedicated resources 
developed to help students and faculty navigate this largely unexplored terrain. I am 
suggesting rigorous engagement with this issue, not tokenistic and shallow advice. 
Perhaps the Centre for Teaching and Learning could be tasked with undertaking such a 
project. The bottom line is that it is irresponsible to encourage graduate students to 
engage in activities for which they lack the tools needed to pursue their research with 
integrity. 
 

* 
Jill says: 
April 13, 2011 at 10:17 am 
 
If Queen’s is so interested in incouraging interdisciplanary studies, why are medial 
degrees being eliminated? One of my friends is transferring to U of T because her desired 
degree combination has been rendered impossible. 
I also agreed with what has been said above: some of the small departments have seen a 
reduction in the number of courses they can offer and that restricts degrees even more. I 
am considering trying to minor in French, but I don’t know if there are enough courses 
that interest me to make it worth it: for example I have no interest in business-context 
French as that is not an application of the language that I will ever use. It seems like the 
key to diversifying degrees should be diversifying courses. 
 

* 
 

Comment on II  Disciplinarity and Interdisciplinarity by Nikki 
April 27, 2011 4:24 PM 
I agree that a student should not have to major/minor in a program in order to take a 
course.  There are many students who would benefit from being able to take a wider 
range of courses without all the restrictions.  It benefits not only the student but future 
employers.  Being able to access information from a variety of disciplines and gaining 
understanding that may not be available through other means is a necessary action that 
schools should embrace. 
 
 

** 
 

24 Responses to “III Global Citizenship”  
 
  Laura Marchese-Smith says: 
March 4, 2011 at 10:06 am 



As an alumna having majored in German and minored in French, I think that requiring 
further language training for incoming students would be a fabulous idea. However, I 
also recognize that not all students have an aptitude for languages and such a requirement 
could be damaging to some students’ GPAs. What might be more practical, would be to 
require a cultural component be fulfilled as part of every degree issued by Queen’s. This 
could range from a formal language course to a Gender Studies course to an IDIS course 
or INTS course; the possibilities are endless. This leads back to pillar II and the concept 
of interdisciplinarity, as requiring students to complete a cultural component as part of 
their degree should be something that can be related directly back to their core course 
selections. The first step though should be introducing students to a wide range of 
cultural courses, as this would naturally spur an interdisciplinary environment in all 
classrooms. Students will take the ideas and concepts learned in one course and 
automatically apply them in their thinking in another course and the results are likely to 
be fantastic. This may seem a bit idealistic, but the hope is that courses such as 
“Intercultural Relations”, “‘Race’ and Racism” or “Germany: Cultural History and 
National Identity I” would create an awareness that students would otherwise never sense 
and this would lead to further cultural exploration relating back to their chosen field of 
study. 
 
To be a true idealist, a study abroad term should be mandatory for all students. But the 
realist in me recognizes that this is not feasible for many reasons. This should not prevent 
us, however, from striving to provide every student will an equally enlightening and 
international academic experience. We as an institution already possess the tools, but we 
are currently not ensuring that the tools make it into the hands of every student. 
 
Volunteering and extra-curricular activities should be emphasized more strongly as tools 
to becoming a better global citizen as we have numerous opportunities through such 
resources as the Queen’s University International Centre (QUIC), who are always in need 
of volunteers to help incoming and outgoing students adjust culturally, or students clubs 
such as SALSA, who offer Spanish lessons and salsa dance lessons for next to nothing, or 
the African and Caribbean Students’ Association (ACSA), who regularly have a wide 
range of events that promote cultural awareness. These are components that are currently 
missing from many of our students’ educational experiences and this is what we need to 
change. 
 
To refocus my response back to the original questions, a required foreign language 
component is certainly a valid idea which offers many benefits to those students who 
successfully complete this component. My main concern is for the students who would 
not successfully complete a foreign language component in their degree. The objective is 
to encourage a sense of cultural awareness and global citizenship, but unfortunately I 
think that in requiring students to do this by means of a language course, this idea may be 
met with some resistance and the original intent of the requirement will thereby be lost. 
The Queen’s ideal of global citizenship is absolutely related to language training, but this 
is not the only means that we have to convey this ideal and we should not limit ourselves 
and our students. I certainly hope that language and culture can play a combined role in 
the academic experience of every one of our students. It will enrich their lives forever. 



 
* 

 
  Petra Fachinger says: 
March 6, 2011 at 12:44 pm 
Dear Laura, 
 
Thank you for your interesting comments. Personally, I would argue that foreign 
language training is essential in providing students with the communication skills 
required to become global citizens.The fact that English is currently the global lingua 
franca should not lead us to discount the benefits and importance of knowing other 
languages. I would also argue that one cannot separate teaching culture from teaching 
language and vice versa. Furthermore, lack of language training stunts educational 
development and critical thinking. Studies have shown that learning a foreign language 
boosts cognitive development in other areas and enhances the mental and psychological 
flexibility required to adapt to a fast-changing world. Competence in other languages 
opens new opportunities and perspectives and is critical in developing cross-cultural 
sensitivity. Is it not desirable to be able to communicate with others in their language 
rather than having the expectation that everyone will speak English? Knowledge of 
languages other than English (and French) will enable students to contribute to a 
culturally, economically, and politically global world. To increase global understanding, I 
also believe that the teaching of non-European languages has become more important 
than ever. We need to challenge the culture of whiteness ensconced in Eurocentric 
curricula. Languages are also required to pursue research in a wide range of disciplines at 
both the undergraduate and graduate level. 
 

* 
 
  Anonymous says: 
March 7, 2011 at 9:59 pm 
As a current Queen’s student coming to the end of my first year, I am currently facing the 
dilemma of selecting my major and minor subjects. With both the credit demands of a 
major and a minor, I find that I have little to no room for any additional electives in my 
next three years of study, as they have all been used up by first year courses; however, 
there are several other courses that I was really hoping to take. By making a language 
other than English of French a prerequisite for graduation, this would be placing a further 
demand on students’ already stretched schedules. While it is an excellent idea on paper, 
and I am certainly not contesting the fact that an increased global understanding would be 
a positive thing, in practical terms such a requirement would be very limiting to students. 
What I mean by this is that students could be prevented from taking other courses that 
they are really interested in because they cannot fit that many credits into their schedule 
due to this proposed language requirement. Furthermore, some students simply are not 
interested in languages, and they should not have to pay for a course that they do not 
want to take and may never end up using. 
 



While the goal of creating more globally aware citizens is an admirable one, I don’t 
believe that a foreign language requirement is the best method of achieving that goal. I 
agree with what Laura states above, that extra-curricular involvement would be a more 
effective method of conveying the intended message of global citizenship. Another 
option for a suitable alternative would be to require students to take at least one course 
with international content/applicability (such as a politics course or a geography course). 
This would offer some variety in course selection, thus students with varying interests 
could choose something that they might enjoy or at least apply to their degree program. 
Additionally, such variety would accommodate for students with various learning styles 
and academic strengths, thereby allowing even those students in more mathematical or 
scientific programs to appreciate the intended point of this initiative. Having such foreign 
language courses available is an excellent idea, but making them mandatory for all 
students is probably not the most effective way to convey the desired message. It would 
be a shame if such a positive goal was lost because it was ineffectively conveyed to 
students, as an increased global awareness would be extremely beneficial to everyone. 
 

* 
 
  Logan Wright says: 
March 8, 2011 at 8:41 am 
Practically, I see little impediment to implementing this recommendation. Indeed, 
requiring that a portion of an engineering student’s complementary studies credits be 
obtained in a language study course would add a degree of legitimacy to a generally futile 
policy. Anonymous’ points are valid and consideration should be given to scheduling and 
student financial obligation for any additional courses. 
 
There are more than a few aspects which I can readily point to as potentially crippling. 
The most crucial is the implicit assumption that rudimentary knowledge of a non-
European language will cause any appreciable increase in actual “global citizenship”. 
That linguistic diversity is at all correlated with a more broad awareness, especially when 
it is inevitably obtained in crowded lecture halls and/or early morning memorization, is 
equally questionable. Adding thoughtful and engaging language courses to the academic 
palette of Queen’s students is an endeavor with few significant detriments. If the stated 
goal of the endeavor is to ensure students are exposed to some basic non-European 
language then surely I cannot predict failure. If, however, it is expected that the majority 
of students will a) become more interested or aware of the world at large, b) engage 
without resentment or irritation or c) retain any knowledge, even the most mechanistic, 
then I am skeptical. People who currently choose to take language courses are necessarily 
predisposed to interest and generally increased awareness of the sub-society with which 
the language is associated. Ultimately, I think the imposition of mandatory non-European 
language requirements on students might at least be more effective and well-received 
than any contrived “global awareness” course would. 
 
Given the relatively low risk involved, I can only support the plan and hope it proves 
efficacious. That being said, I am skeptical that experimentation will show it 



accomplishes the stated goal to a significant degree and I recommend a trial be evaluated 
objectively and, if necessary, terminated without hesitation. 
 

* 
 
  Anonymous says: 
March 8, 2011 at 1:43 pm 
Being a language enthusiast, I find this a great idea. I often wish someone had forced me 
to be exposed to more languages earlier on. However, I have a few concerns. 
1) Obviously, this would require a huge renovation of the way the language departments 
are organized. There is already extremely limited space in many of the courses, and the 
class sizes cannot be made any larger if the students are expected to learn effectively (it 
often requires that everyone be given the opportunity to interact verbally with the 
professor, etc). Would several new professors be hired? 
 
2) If this is meant to be a measure towards ‘internationalization’, we definitely need to 
rethink and expand the selection of language courses we offer. Up until recently the 
selection was extremely Eurocentric – I think it has improved with the addition of courses 
in Arabic, Mandarin and Japanese. That being said, there are some blatant gaps. 
Hindi/Urdu, Russian, Portuguese, Bengali, Javanese, Persian and Turkish are examples of 
languages that are spoken by much higher proportions of people worldwide than some of 
the languages we currently offer (Italian often does not make the top 20 most commonly 
spoken languages, and Hebrew is very uncommon… Please, do not misinterpret this – I 
am NOT suggesting we cut any more language courses, but rather that we create more!). 
I believe that with the current limited selection of language courses available, it would be 
a matter of contention to force students to learn one of them. 
 
3) Canada is supposed to be bilingual, but I have noticed that many students here have 
little to no working knowledge of French, which is regrettable. If these new guidelines 
are implemented, I would strongly suggest altering them to have students take at least one 
course “other than English”, rather than “other than English or French”. 
 
4) It would have to be ensured that those students who are still linguistically inclined and 
wish to study a language for their major or minor would have the enough opportunity to 
do so – and that not all of the university’s language resources and funding would go to 
opening enough introductory-level courses to accommodate all of the faculty that would 
be required to take one. Some of the funding would have to be reserved for upper-year 
and advanced courses, and the class size should not suffer too greatly. 
 

* 
 
  David Veitch says: 
March 9, 2011 at 2:39 am 
I think encouraging students to learn another language is a great idea but I believe it 
would not be a good idea to make it a prerequisite course. If a student strongly feels the 
desire to learn a language he/she can take an elective course in a language. There is no 



use in forcing first-year students to study a language, especially if their future career path 
will not require them to be multilingual. 
 

* 
 
  Laura Marchese-Smith says: 
March 9, 2011 at 8:21 am 
Dear Petra, 
 
Thank you very much for your response. I agree with you that lack of language training 
stunts educational development and critical thinking. I have also read the studies that 
confirm that knowledge of a foreign language boosts cognitive development and 
enhances mental and psychological sensitivity; knowledge of music and the ability to 
play a musical instrument also provide this same developmental advantage. The focus of 
this discourse though to is to analyze how best to provide students with the tools 
necessary to become better global citizens. The fact that these students are studying at 
Queen’s implies that they already possess high levels of critical thinking and cognitive 
development; and while we should not deter students from continually improving these 
skills, they are not necessarily the key to becoming better global citizens. 
 
I also agree with you that language study at our university needs to shift from its 
Eurocentric emphasis. I was very excited to learn that Queen’s had finally begun to offer 
Arabic language classes (note to Anonymous #2: Queen’s previously had a Russian 
department and closed it in approx. 2002). During my search for an appropriate 
university at which to pursue my studies, I was tempted by another institution simply 
because they offered a broader range of languages, including Arabic. I am by no means 
trying to put down the idea of language classes as part of a well-rounded degree. It is true 
that knowledge of a foreign language is essential to better cross-cultural understanding. I 
still just struggle with the idea of requiring students, especially those who do not possess 
an aptitude or interest for languages and who may have struggled with mandatory French 
instruction in grade school, to fulfill a foreign language requirement as part of their 
degree with the intent that this will make them better global citizens. I certainly see the 
validity of language instruction as extremely beneficial to students in other areas of their 
studies, but I must still argue my point that this on its own will not vastly improve global 
citizenship amongst our students. Perhaps what I am truly looking to propose is that if we 
do make a foreign language component a degree requirement, that we not simply stop 
there and expect great results. The point made by Anonymous #1 in reference to concerns 
regarding financial obligations and timetabling restrictions would also need to be taken 
into serious consideration before this could be implemented. 
 
To further express my concerns surrounding this proposal in its current state, I must 
stress that while knowledge of a foreign language immensely improves understanding of 
another culture, proposing one mandatory foreign language course other than French or 
English will not accomplish this goal. As a language instructor yourself, I am sure that 
you have encountered students who have completed, for example, a German 100 course, 
and who afterward possess very little functional knowledge of the language and even less 



concept of German culture. This is certainly through no fault of the instructor, or the 
student, it is simply extremely difficult to effectively teach and learn a foreign language, 
and harder still, a foreign culture, in a 3 hour per week slot in the midst of an English 
speaking Canadian environment. We should take every opportunity to ensure that our 
students leave this institution with a broader understanding of what it is like to be 
someone from another country or culture and what it feels like to be immersed in a 
culture that is unfamiliar to you. This is the essence of being a better global citizen; the 
understanding and awareness of the world beyond Canada and the ability to empathize 
with and understand other cultural viewpoints and ideas. I have taken several beginner 
level language courses, in several languages and at several institutions and they simply do 
not offer this experience. In requiring students to enroll in a foreign language course 
other than French or English, we would, more often than not, be asking them to enroll in 
a 100 level language course, in which they would learn basic conversational skills and 
grammar, but very little of the culture or cultures in which the language is spoken. 
Anonymous #2 also makes a valid point regarding the resources required to 
accommodate a mandatory language component and this will need to be further examined 
in great detail. Unless we intend to revamp the way in which language instruction 
approaches cultural concepts, we would do best to add an additional component to the 
degree requirements that focuses specifically on culture. I certainly hope that my position 
has come across a bit clearer now, because I am not opposed to language instruction as an 
enhancement to a degree, I simply wanted to emphasize that we can and should do more 
in the interest of sending better global citizens into the world beyond Queen’s. 
 

* 
 
  Petra Fachinger says: 
March 14, 2011 at 3:10 pm 
Dear Laura, 
 
Your points are well taken. One could certainly consider the knowledge of a second or 
third language (other than English) a fundamental literacy skill. I would still argue that 
the teaching of foreign languages also contributes to the education of better informed 
global citizens. Knowing a foreign language also prepares students for an increasingly 
competitive job market. Let me quote from Jan Wong’s memoir Beijing Confidential: A 
Tale of Comrades Lost and Found (2007): “The linguistic power balance in Beijing has 
changed too, according to Ben. He tells me that the days are over when a foreign manager 
would work through an interpreter. ‘Unless you’re a very senior manager, you have to 
speak Chinese. I won’t hire any foreigner that doesn’t speak Chinese’” (67). 
 
You might also have heard that RMC professor Major Pierre Lepine was awarded the 
Silver Cross of Honour by the German Armed Forces this past Sunday. According to the 
Kingston Whig Standard, 14 March 2011, Lepine “received the medal due to his 
outstanding work while posted to Ministry of Defence in Berlin for four years in 2006 as 
part of the NATO exchange program”(front page). Lepine said that one of the “biggest 
challenges was the language barrier, even after completing a year of German language 
training at the Canadian Forces Language School in Gatineau before leaving for Germany 



in 2004″ (p. 6). These two examples show that knowledge of English alone is often not 
sufficient to communicate in our globalized world. 
 

* 
 
  Laura Marchese-Smith says: 
March 17, 2011 at 7:18 am 
Dear Petra, 
Your points are once again very valid. I would, however, like to emphasize that your 
local reference, Major Lepine, enrolled in a one year language course in preparation for 
engaging with a specific culture and still found this to be grossly insufficient when his 
language skills were put to a practical test. 
 
I cannot dispute the value of foreign language skills in the job market and in providing a 
solid basis for educated global citizens. I myself am fluent in two foreign languages, but 
still find that I lack awareness and sensitivity when it comes to certain cultures outside of 
my language comfort zone. I do continue to strive to improve my understanding though 
and have an insatiable appetite for languages and meeting new people from places I’ve 
never been. Your passion in these discussions and in the classroom (I have taken one of 
your courses, by the way) gives me great hope that we might be able to achieve our 
ultimate goal through language education. We will need to instill in our students the 
desire and interest to seek further education and experiences within different cultures 
beyond the proposed required language component. 
 
Will we be able to ignite the passion necessary to encourage further investigation into 
these languages and cultures and to develop a full appreciation of the colorful and unique 
world beyond our borders simply through language instruction? I would like to hope that 
we can. I do not know the answer to the greater question at hand, namely do we or do we 
not implement mandatory foreign language requirements for a degree program; I can only 
offer my opinions and experiences and hope that they provide guidance in the decisions 
that will need to be made. Please hold-on tight to your enthusiasm for the importance of 
foreign languages, Petra, it is infectious and will benefit those who are lucky enough to 
cross your path. 
 

* 
 
  Misato says: 
March 22, 2011 at 3:14 pm 
With regards to the language aspect of global citizenship, could the university perhaps 
support more opportunities to learn languages outside of the classroom, instead of 
making it a mandatory course requirement? As an engineering student, I am given the 
option of taking a language course to fill my non-technical course requirements, but I 
found that none of these languages fit into my schedule, or the correspondence courses 
were full. 
 



I’m currently in my third year, and back in first year, I used to see those pins that 
encouraged people to speak to you in those languages, and I haven’t seen them since. I 
think if that idea was expanded upon, and maybe a free program for students to connect 
with other students to practice conversations or writing in these languages would be 
great. 
Similarly, I know that the Japanese Relations at Queen’s (JRQ) club at Queen’s has a 
program that allows people who sign up to be paired with a person of similar level to 
practice conversational Japanese language skills. Though it is very limited in size, which 
restricts its efficacy, I imagine that a similar program of a larger scale for French, Arabic, 
Spanish, etc. could be set up and students could have a flexible way to integrate a 
language into their schedule through weekly meetings, online skype sessions or even 
writing as pen pals. It would also encourage students to interact more with international 
students who have these language skills and vice versa. If there is already a program in 
place that does this that I am unaware of, I think that the majority of undergraduate 
students are also unaware of these types of programs. 
 

* 
 
  Vincent Chandler says: 
March 23, 2011 at 6:37 am 
I would like to add my voice against a compulsory foreign language class. Most Anglo-
canadians have had compulsory French classes for about 6-7 years of their life, and, 
based on my experience, it was totally useless for the vast majority. If students are forced 
to attend, they will do the minimum and probably ruin the language learning experience 
for everybody else. 
 
As to the argument that language learning has some cognitive benefits and opens 
perspectives. Sure, but so does studying philosophy for non-philosophy students. Any 
inter-disciplinary lecture opens up perspectives and teaches new ways of thinking. 
 
Furthermore, foreign exchanges are not for everybody. You don’t want to force people to 
go to on exchanges. They will simply find other Canadians, and get drunk with them. I 
don’t see much value in that. Academic exchanges open up perspectives for the ones who 
want to open up their perspectives. 
 
Obviously, these arguments don’t mean that I am against foreign languages and stays 
abroad. I majored in economics with minor in German studies, and I thought it was a 
great mix. I have studied in Canada, Belgium and Germany, and I learned a lot, but I did 
it voluntarily. One thing the university could do would be to encourage students to have a 
minor in languages or at least have original combinations. A minor is the bare minimum 
to be able to have a working knowledge of a language. Taking one course in any 
language will not get you very far, and will not involve much of a cultural experience. 
You first have to understand the words coming out of people’s mouth, before you start 
understanding a people. 
 



The only people who will benefit from foreign language classes or foreign exchanges are 
the ones who want to do them. Therefore, the only productive measures to encourage 
these activities is to advertise them so that everybody possibly interested is aware of them 
and to facilitate them so that students from poorer backgrounds can afford them. 
 

* 
 
  Margaret Aziza Pappano says: 
March 25, 2011 at 1:57 pm 
Hello, 
My experience of university before coming to Queen’s was in the US. Even in late 1980s, 
my conservative undergraduate university had a non-western requirement: in other 
words, you had to take at least one course that exposed you to the cultures of Africa, 
Asia, South American, etc. I think that such a requirement is a necessity here at Queen’s. 
Students feel comfortable taking something that they already know something about. As 
educators, we should challenge them to step outside of their comfort zone a little bit. 
Most of the more academically-competitive US universities also have a language 
requirement. Usually it specifies not merely an introductory course but learning a 
language to at least an intermediate level. Students may pass out of this requirement by 
taking a test. If students have learned their compulsory French, great, they will pass out. 
If not, they should have the opportunity to pursue a new language or to improve their 
French. I would like to see Queen’s take more of an active role in shaping students’ 
academic experience. Compared to most US universities, there are next to no 
requirements here. At Columbia University, all students, even in engineering, have a 
basic roster of courses that they take in common – writing courses, contemporary 
civilization, humanities, languages. I do not necessarily advocate such a rigid programme 
— although some students choose Columbia and other places like it specifically for its 
“core curriculum” — but I think a few minimal requirements, like languages, writing, 
exposure to non-western cultures, will improve our graduates’ sense of themselves and 
their place in the world. 
 

* 
 
  andreas says: 
March 25, 2011 at 3:41 pm 
Hello, 
 
I would like to share a note of caution, apologies that I cannot come up with something 
more constructive at this point in this context. 
 
As the latest “open” session of the board of “trustees” made abundantly clear, nice values 
like diversity in general and global citizenship in particular are not worth the paper 
they’re printed on as soon as money enters into the equation. 
 
I am referring specifically to the notion, openly stated, that “Queen’s can attract enough 
rich Indian (undergraduate) students” so that further hiking up international student fees 



for undergrads will not have negative financial consequences. The principle that 
international students who are not rich enough to pay excessive fees are actually an asset 
to Queen’s (probably even in purely financial terms, under a long-term perspective) was 
strictly a minority position voiced by student representatives and respected by only a few 
select board members. (btw I am not an international undergrad, not that it matters…) 
 
I understand that this declaration will be a very positive contribution e.g. by providing us 
with a language to talk about these lofty goals and do applaud that. However, I have 
nagging concerns that the contrast to really-existing university policy is so profound that 
the principle of global citizenship may end up providing mere window dressing to an 
institution which fails to live up to them on the inside. 
 
Also, we who talk about diversity are in danger of beginning to believe that our rhetoric 
actually corresponds to something in the real world. The power of words can cut both 
ways… 
 

* 
 
  Tim Hanna says: 
March 25, 2011 at 7:18 pm 
I think an important question is: “How can the university make global-mindedness a 
natural part of academic life?” Not every student will be able to or want to take advantage 
of every global-focused opportunity the university has to offer, but they should most 
certainly graduate as a more globally minded citizen and be consistently exposed to 
related issues. 
 
Without trying to be exhaustive, may I suggest a few ideas: 
 
(1) Growing the library’s collection of foreign journals (English, and perhaps some key 
non-English?), and books/e-books on global issues 
 
(2) Curriculum review to explore how core courses can be taught with an appropriate mix 
of local and global example issues and perspectives if not done already 
 
(3) Increase university funds for voluntary global-focused continuing education of faculty 
 
(4) Ensure adequate infrastructure for faculty (and students) to take advantage of 
international expertise and resources: Sufficient videoconferencing, perhaps appointed 
staff who could work as global issue advisors/councilors to faculty and students 
interested in expanding their global-mindedness or students wishing to start or expand 
global initiatives. Tied to (3), perhaps this staff could provide assistance to faculty in 
planning global-focused sabbaticals. 
 
(5) International group work for selected courses. The simple act of collaborating with 
student(s) in another country on an assignment would be educational and would arguably 
build global-mindedness. 



 
Please excuse my ignorance as a new-comer to Queen’s if any of these are already being 
done or planned. 
 

* 
 
  Michael Campbell says: 
March 27, 2011 at 11:35 pm 
In reading the comments to this point I am concerned with where we have tried to outline 
the roots of what it means to be a global citizen. I do agree that the language to 
communicate with other countries of the world is important. I also agree that the personal 
experience of sutdying abroad on exhanges and more globally focused education must 
inherently enhance the value of our student’s understanding, but… 
 
Fundamental to that, however, I believe the bottom line of strong “Global Citizenship” 
must stem from an a thorough understanding of “Canadian Citizenship”. As an insitution 
in this country, I believe we are negligent to overlook that fact. Global discourse is not a 
massive conglomerate of all the world’s population mixed into one large conversation. 
Rather it is the blend of the unique perspectives that each country adds that makes this 
higher level discussion valuable. 
 
Canada itself is a unique blend of multi-culturalism, we have an history of relationship 
with the United States that deserves to be better understand, and we struggle interally 
with upholding many Aboriginal rights and land claims which are as of yet to be 
resolved, among many other challenges. 
 
As an engineering student, I am meant to learn about what my responsibility is to society. 
To have obligations over public safety directly means listening to and respecting the 
opinions of those of the Canadian public, in the towns and cities in which I shall work. If 
we don’t first learn how to adequately function within our own society here at home, it 
simply cannot be possible to do the same anywhere else. I believe that this statement 
should hold across any faculty within this university. 
 
I recognize that international students, and those bringing family and cultural background 
from around the world have different perspectives and priorities. Those are quite visibly 
added in to the conversation, but the definition of global citizenship truly means 
demonstrating the highest class of LOCAL citizenship and just exercising it 
internationally. 
 
Only a small minority of students will take their degrees to other countries. Those that do 
already have the personal interest and desire to expose themselves to the broader ideas of 
the world. I would hypothesize that these are the same students taking initiative to learn 
the required language, and respect the culture. I have faith in the individual. 
 



I wish I could argue for every student to take a course from another region, or country in 
specific, but I struggle to justify it when I don’t think that in our bubble at Queen’s we 
are exposed enough to Canada alone. 
 

* 
 
  Kyle Massey says: 
March 28, 2011 at 9:33 pm 
My reading of this discussion of “global citizenship” leaves me wondering what one 
means by the term. What does the Academic Planning Task Force mean when they say 
“global citizenship” and similarly how have all of the commenters above interpreted this 
term? An analysis of how each of us define the term would almost certainly reveal a vast 
array of differing definitions, possibly even some contradicting ones. I beleive it is 
therefore essential that this Task Force spell out to the rest of the Queen’s community 
how they conceptualize the ambiguous term “global citizenship”. 
 
I’ve engaged in some limited research around the idea of global citiznship, and I offer 
some points for discussion below. 
 
Preparing students to become knowledgeable citizens has been identified as a purpose of 
education throughout history from Plato to Dewey and beyond. Many educational 
institutions identify citizenship as a primary mission, however, within curricula 
citizenship is often conceptualized in a far too limited way. The knowledge and skills that 
are identified as important for good citizenship tend to be focused on obeying the law and 
living responsibly under the rule of one’s national government. Dewey understood that 
new modes of people-centered education are needed in a democratic society. As Dewey 
put it, “Everything which is distinctly human is learned” (Dewey, 1946, p. 154). 
Although much of his work on democracy and education had a nation-state focus, Dewey 
also looked beyond the limits of the nation-state to new horizons of human community. 
Dewey, it could be said, had a vision of global citizenship, of people capable of value-
creation on a global scale. 
 
Although the concept of global citizenship has been viewed in many different ways, and 
indeed remains a contested concept, its core element, the recognition of membership in a 
wider, global, universal, or cosmopolitan whole, can be traced back to Diogenes of 
Sinope (c. 412 B.C.E.), the founding father of the Cynic movement in Ancient Greece. 
Diogenes is thought to be the first person to have proclaimed himself a citizen of the 
world. Global citizenship, or cosmopolitanism, was later a leading idea in the thought of 
the Stoics in the ancient world of the Greeks and the Romans. More recently, in the 17th 
and 18th centuries, interest in the idea of global citizenship, or cosmopolitanism as it was 
termed, was revived significantly with the development of the European nation-state 
system. Events of the 20th century, notably the First and Second World Wars and the 
founding of the United Nations, caused many to think about the world in new ways, often 
in international and transnational directions. 
 



The terms world citizen, citizen of the world, or global citizen carry a number of possible 
interpretations. At one extreme, from the perspective of a nationalist, the terms imply the 
threat of world government and loss of sovereignty; they are seen as the antithesis of 
national citizenship or patriotism. A different view is that world citizenship is a particular 
level of citizenship that joins regional, state, and national citizenship and is concerned 
with global issues such as the environment, peace, trade, hunger, disease, and the threat 
of terrorism. This second view of world citizenship is similar to the way Osler and 
Vincent (2002) describe a ‘cosmopolitan’ person – one with international experience, 
respect and honour for other cultures, and a concern for global issues. 
 
According to Noddings (2005), global citizens should have an awareness of and a 
concern for 1) the economic and social injustice that is prevalent in today’s world, 2) the 
environmental degradation that harms the physical environment in which we live, and 3) 
the balance of promoting cultural diversity and unity. McIntosh (2005) emphasizes the 
importance of expanding our own capacities to develop a sense of belonging, not only to 
our community or nation, but also to the world. She states, “The ethos of global 
citizenship, I believe, must start with providing, and caring about providing, these basic 
human necessities, and the protections for the sustaining ecosystems that humans depend 
on” (McIntosh, 2005, p. 26). Carlsson-Paige and Lantieri (2005) assert that the seeds of 
global citizenship exist within the individual. To nurture those seeds requires a social 
environment in which students have the opportunity to learn caring. When such a moral 
education occurs, Carlsson-Paige and Lantieri hope that people will consciously aim at 
building a peaceful future rooted in global cooperation. 
 
Whatever people may think about world citizenship or globalization, what is inescapable 
is the effect of increased cultural diversity, interconnectedness, and interdependence 
locally and globally, and the challenges these provide for future generations. 
 
The need for education for global citizenship has never been greater. Queen’s University 
should be prepared and furnished with all the necessary resources to cultivate in our 
students a primary allegiance beyond one’s country to principles of justice, unity in 
diversity and “the worldwide community of human beings” (Nussbaum, 2002). This 
world-embracing vision is imperative in matters of sustainable development and justice. 
It follows, then, to say that education for meaningful democratic citizenship, which 
“requires that citizens share a subjective sense of membership in a single political 
community” (Williams, 2003, p. 210), must be aimed at cultivating a common allegiance 
to all the world’s peoples. 
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* 
 
  Petra Fachinger says: 
March 29, 2011 at 11:02 am 
Thank you all for your comments and suggestions. In response, I would like to quote 
from Pico Iyer’s “Canada:Global Citizen” (Canadian Geographic 124.6 (Nov/Dec 
2004):62-69) 
 
“Global citizenship does not mean giving up a sense of roots so much as extending our 
sense of what roots involve. On the page, to take an example, Canada has one life in the 
deeply textured, changeless stories of Alistair MacLeod, about fishermen going about the 
age-old ways in Nova Scotia; but it has another life in the roaming, international stories 
of Yann Martel. Within Canada itself, this sense of extended affiliation is everywhere 
apparent. [....] What this means on the other side of the world, though, is that Canadians – 
not burdened by the complicated obligations of the United States [...] are taking their 
native sense of mobility and internationalism across the planet to help draw up what 
could be called the outlines of a global constitution. It’s well known that a Canadian law 
professor helped draft the Universal Declaration of Human Rights and that a Canadian 
prime minister helped inaugurate the United Nations Peacekeeping Forces. But the 
tradition is brought into the present in Canadian Louise Arbour, who now heads the 
Office of the United Nations High Commissioner for Human Rights, and Canadian 
Stephen Lewis, who is leading the UN’s campaign to fight AIDS in Africa. [....] It’s 
hardly surprising, then, that it was a Canadian, Marshall McLuhan, who came up with the 
notion of a global village, and that the man who is credited with coining the word 
‘cyberspace’ – William Gibson – left his home in the United States to live in Vancouver. 
[....] Again, this sense of global citizenship does not have to take away from the local; it’s 
only human to long for attachment to something more concrete than mere abstractions 
and for something deeper than the ‘global’ conveniences of CNN and the Internet. [....] 



Canada’s first life, of course, will always be within its own borders, and it is the 
distinctively Canadian quality of the light, the seasons, the terrain and the local history 
that will join its citizens together. The very globalism that has become so prominent has, 
in fact, moved many people to consolidate their attachment to the local. [....] Earlier this 
year, Canadian-born Oxford philosopher Jennifer Welsh described, in her Hart House 
Lecture at the University of Toronto, how more and more young Canadians think of 
themselves as ‘Can-globalists.’ Canadians, she said, ‘consider themselves more Canadian 
than ever and are proud of their national accomplishments. At the same time, there has 
been a noticeable increase in the number of Canadians who describe themselves as world 
citizens.’ Welsh says all this, she stresses, as the proud descendant of generations of 
Metis bison hunters from Saskatchewan. 
 

* 
 
  Petra Fachinger says: 
April 4, 2011 at 7:47 pm 
Hello Kyle, Michael, and Tim: 
 
We adopted the term “global citizenship” in Pillar III to acknowledge that for a number 
of years Queen’s has invested in the idea of “preparing leaders and citizens for a global 
society”. In its response to Principal Woolf’s “Where next?: toward a University 
Academic Plan,” the Senate Educational Equity Committee (SEEC) suggested that the 
“importance of the value of inclusivity and its relationship to diversity and achieving 
educational equity would immeasurably strengthen the scope and coherence of this 
engaging vision for Queen’s future” if made more prominent. SEEC recommended the 
definition of a clear set of “core educational competencies” for all Queen’s 
undergraduates around the themes of “immigration and transnational diasporas; 
multiculturalism; the interplay of race, ethnicity, religion, gender, ability, and class in a 
changing society and economy; and aboriginal and indigenous affairs, history, culture, 
and experience.” The questions that the APTF has included in Pillar III reflect our belief 
that internationalization is only one of many components that can prepare Queen’s to 
meet the needs of a changing world and to provide students with the educational tools to 
engage meaningfully and responsibly with this world. During our consultation with the 
Queen’s community at large and with specific groups and experts, including 
representatives of the Aboriginal community and the Director of Educational Equity and 
Diversity Projects, we have been reminded that the Queen’s curriculum continues to 
under-represent certain parts of the world. Programs in Indigenous Studies, Muslim 
Societies, and China Studies would take Queen’s a step closer to fulfilling its mission: 
“the exemplary service of the University and that of its graduates to the community and 
the nation and the community of nations.” I agree with Margaret Aziza Pappano that 
“exposure to non-western cultures, will improve our graduates’ sense of themselves and 
their place in the world.” Moreover, this exposure will enhance Queen’s competitiveness 
in a global world. Yet one of the most important challenges that we face is finding 
creative ways of integrating diverse perspectives and knowledges in the curricula of our 
departments and faculties. 
 



* 
 
  Jeffrey Collins says: 
April 5, 2011 at 4:38 am 
I’m strongly in support of several of the ideas that have been aired in this comment 
string, including a language requirement. I do feel the need to speak up in defence of the 
study of European history, language, and literature. In this discussion of “global 
citizenship”, and in the discussions about ensuring that curriculum reform takes diversity 
and equity considerations into account, European studies is too often taken as a foil. The 
Henry Report set the tone for this line of thinking, with its ill-considered condemnation 
of so-called “Euro-centrism”. The suggestion that the study of Europe somehow impedes 
diversity and inclusiveness at Queen’s University is, in my view, wrongheaded. 
 
I would make a few points in rebuttal. First, the study of “global” history and culture that 
does not include the study of Europe is a contradiction in terms. Second, Queen’s 
undergraduates are not particularly well versed in European history and literature. These 
topics are not in any sense comfortably familiar to them. Third, the study of Europe does 
not entail, among serious scholars, any triumphalist myth-making about Western 
superiority. The study of Europe is generally undertaken in a spirit of critical inquiry. 
Fourth, the centrality of European studies to the curriculum at Queen’s is easily 
exaggerated. In the history department, for instance, Europeanists presently constitute 
approximately one third of the faculty. That is very low by North American standards. In 
recent years, the department has done a great deal of hiring in non-Western fields, to its 
benefit. 
 
Too often, efforts at curriculum reform adopt a zero-sum attitude, in which European 
studies must (implicitly) be cut down to size if the work of “globalizing” Queen’s is to 
succeed. I urge Queen’s faculty and students to resist this reflex, and any curriculum 
reform suggestions that may reflect it. For instance, while it is a very sound idea to 
introduce a requirement that students take at least one course on a non-European culture, 
surely an attending requirement should stipulate that students take at least one course 
concerning a European culture. A course load that fails to meet the latter requirement is 
no more diverse than a course load that fails to meet the former one. 
 
The study of European history and culture is an important component of the curriculum 
that we offer to our students. If it was once an outsized component of that curriculum, it 
no longer is in most departments. I do not believe that the study of Europe hampers the 
diversity or inclusiveness of the University. It will be regrettable if the academic planning 
of the University devolves into an unnecessary battle over that question. 
 

* 
 
  Petra Fachinger says: 
April 5, 2011 at 7:57 pm 
Hello Jeff, 
 



Thank you for your comments. I agree with you that some students know little about 
Europe, and that they should be taught European cultures, history, languages, and 
politics. Queen’s already offers a great variety of courses with European content that 
students can choose from, and there is no intent to limit those options. However, the 
number of courses concerned with indigenous cultures, Muslim societies, and African, 
Asian, and Latin American cultures is much more limited. The challenge for each 
department/faculty is to re-think curriculum to ensure an inclusive educational 
environment. 
 

* 
 
  Jeffrey Collins says: 
April 6, 2011 at 9:50 am 
Hi Petra, 
Positively put, in that fashion, I don’t disagree. But too often there is a lot of moralizing 
about “Euro-centrism”. If this is about coverage, I’m in agreement. But the 
“inclusiveness” characterization of the issue bothers me – it implies (unintentionally, in 
many cases) something vaguely insidious about European studies, and something a bit 
presumptuous about the educational requirements and desires of minority students. And I 
think you may be overstating the preponderance of European studies at Queen’s. Of late 
the field has shrunk considerably in history, which is one of the primary departments at 
the center of such debates. Europe is not overwhelmingly large in politics either. We 
certainly need more instruction in different languages and literatures, but that whole area 
of the Arts and Sciences needs more resources. (Queen’s doesn’t offer a single Slavic 
language, for instance.) The whole question of diversifying the curriculum varies 
department by department. But my main concern is that the debate not cast European 
studies as inherently conservative, elitist, or non-inclusive. That is simply not the case, in 
my experience. 
 

* 
 
  Cynthia Levine-Rasky says: 
April 7, 2011 at 8:13 pm 
I assume my comments are most closely related to ‘global citizenship’ although this 
selection is somewhat arbitrary and secondary to my point. I believe that the issue of 
equity ought to occupy a central place in the senate academic planning effort. On April 
1/11, I attended a Diversity Task Force meeting that was attended by two members of the 
SAPTF. At the DTF meeting, one SAPTF member recommended a “grassroots” 
approach to integrating equity issues at a departmental level. I have direct experience 
with raising equity issues in my department. I lead an ad hoc equity committee and have 
attempted several initiatives. Due to colleagues’ resistance, such initiatives will always be 
rudimentary and piecemeal. They are literally ‘ad hoc.’ Grassroots doesn’t work. 
Individual supporters of equity principles and practices require a top-down policy we can 
refer to, and leadership we can fall back on. Equity principles have to be embraced at the 
highest administrative levels. Individual faculty cannot reasonably be expected to 
spearhead everything and follow it through. There are too many barriers at the 



departmental level. A change has to be structural. There was talk at the DTF meeting 
about creating a senior administrative position with an equity portfolio. This is essential. 
Otherwise, equity becomes nothing more than a bandwagon for those labelled as activists 
who are readily dismissed from serious decision-making. If you’re serious about equity, 
give it some official status. 
 

* 
 
  Ralph says: 
April 8, 2011 at 1:47 pm 
This University has a long-standing and strong reputation in a number of non-western 
fields, both when it comes to research and education. Think of (Southern) African studies 
for example. It would be a start to make sure that we remain strong there where we 
already are strong. 
As for attracting international students. Limiting the tuition bursary for graduate students 
to four years, as decided a few years ago, certainly isn’t going to help that. 
 

* 
 

Comment on Draft on Global Citizenship by Nikki 
April 27, 2011 4:30 PM 
In all this discussion about Global Citizenship, I ask would like to ask...What are you 
doing about your National Citizenship?  What I mean is what courses are being offered in 
the way of Aboriginal/First Nations culture, history, education, language, etc.  I am a 
student of the Aboriginal Teacher's Education Program, which I must say is a wonderful 
program.  What is there for the average student who would like to become more sensitive 
to the issues of First Nations people?  Or for those who would like to argue some of the 
issues, there are those who would do that.  There are teachers in the B.Ed. program who 
would like to integrate cultural truths into their classrooms instead of continuing to teach 
the historical Euro-centric version of the history of First Nations people.  And you are so 
close to so many First Nations Territories, it is definitely  something you should be 
looking at.  It's great to explore our global citizenship, but let's take care of the homefront 
first! 
 
 

** 
2 Responses to “IV Community and Student Wellness”  
 
  Mike says: 
April 2, 2011 at 6:20 pm 
One of the most important things that can be produced from this academic planning 
exercise is a sane policy on disability accommodation. This policy must be dictated to the 
faculties ex cathedra. The level of accommodation, in the case of readmissions, is at 
present left to the whim of the associate dean who happens to be considering a particular 
student’s case. I was denied readmission for years following documented depressions, 
and was forced to make a provincial human rights complaint. After defeating the 



associate dean of the day at this level and resuming my studies, I graduated with an 
average approaching 80% and am now a practising, licensed, professional engineer. 
Although training for deans was instituted as a condition of the human rights settlement, I 
have heard that the capricious and arbitrary decisions, utterly uninformed by the 
experiences of students who suffer so profoundly from diseases like depression, are 
beginning to prevail again. 
 
  David Gordon says: 
April 8, 2011 at 12:51 am 
One of the essential elements of the Queen’s community is that we are a medium-sized 
university embedded near the downtown of a fairly small city. A basic part of the 
character of our community is that we are a residential university, rather than a commuter 
school. 
 
A large proportion of our students (95%?) join us from other comunities and most of 
them live the Queen’s experience full-time. This high level of engagement and the close-
knit student community are hallmarks of a Queen’s education. 
 
Although we are a residential university, our student living arrangements could be 
contributing much more to the experience. My observations here are based not so much 
upon my role as a professor, but upon my experience as an undergraduate in the Queen’s 
residences and Science’44 co-op, and then as a graduate don at Queen’s and Harvard. 
 
Our residence system barely holds the first year class, and no longer provides for 
interaction with a significant number of upper year students, graduate students and 
faculty. The staff and undergraduate dons do their best today, but residence does not 
provide our students with the connection to academic life that I experienced in MacNeill 
House in the 1970s. I made life-long friends with my fellow first-year students, but also 
benefitted tremendously from the advice and example of the many second and third year 
students on my floor. Our dons were graduate students who reviewed our academic 
progress and Professor Gary Van Loon and his wife were our wardens. 
 
We need to build more residences and program them with more academic content. 
Residence life is not for everyone, but Queen’s would benefit from an opportunity for 
upper-year students to enjoy an experience like King’s College at Dalhousie or Western’s 
Huron College. And the college houses I knew at Harvard and Penn were an even 
stronger example of integrating academic and residential life. 
 
I walk or cycle through the “student village” on the way to campus every day and marvel 
at the missed opportunity – all that rent going to absentee landlords for such substandard 
accomodation. 
 
We could do much better. 
 



And if it is inevitable that our undergraduate enrolment is to increase, than we must build 
more and better student housing of all types – quality apartments, residential colleges and 
first year residences. 
Since there is a revenue stream associated with housing, this need not detract from other 
investments to improve academic life at Queen’s. 
 
Finally, speaking as an urban planner, we may have exceeded the carrying capacity of our 
host environment. The ever-expanding impact of the student housing area causes much 
friction with our neighbours and the city as a whole. 
 
But the real pity is the lost opportunity to engage our students even further in the 
university community. 

** 
 

One Response to “The “Balanced Academy”” 
 
  Jesse says: 
April 8, 2011 at 10:26 am 
I think we’ve been doing a pretty good job thus far with “balance”, given our available 
resources. However, I do not know (as a student) how I can be aware of the past efforts 
put into research, so my comment doesn’t really mean anything. 
 
 

** 
 

3 Responses to “Doing Fewer Things Better” 
  Jill Ross says: 
March 22, 2011 at 5:06 pm 
Queen’s should always keep its priorities on the courses and providing maximum 
education as that is what this is all about. Perhaps using the PEC while the ARC is only 
half existing would be a good idea considering it is a full facility which could easily still 
be used. However, it can be thought that monetary difficulties are due to the 
administration not the students and so it should be attempted to keep our experiences the 
same as possible. 
 
  Jesse says: 
April 8, 2011 at 11:19 am 
This is an important, but difficult question to answer. I am going to list what I think we 
can do less of, based upon what I’ve seen and/or heard: 
- The budgets for upper administrators. Apparently these increased while everything else 
decreased? I’m not sure if this is the same thing as Woolf going to Australia… if so, then 
perhaps this complaint that I heard was less useful than it seemed. 
- It seems strange that we had the ideas for a teaching building before we were had plans 
for the Mechanical Engineering building. I understand that there were issues of what the 
government was willing to fund (OCUFA?), but it still seems strange. 
- If I think of other issues that could potentially we could have less of, I will let you know 



 
* 

Jill says: 
April 13, 2011 at 10:08 am 
 
I have heard from quite a lot of people that the languages and humanities programs have 
been decimated recently – I myself was in a French class capped at 25 people, where 
there were enough on the waiting list to merit another section, but not enough money to 
run one. It seems ridiculous that the school is giving priorities to only some areas of 
learning – are the sciences more important? Humanities speak to the soul and add value 
to our lives. An English major I know told me that there used to be a couple hundred 
possible courses in her section – now less than fifty. Despite my being a science major I 
think it is ludicrous for the university policy to endose that kind of favouritism. 
 

** 
4 Anonymous Comments: 
 
Mark  Publicover  publicov@queensu.ca  Geography  Staff  

 This morning's Queen's e-bulletin announced the Academic Planning Task Force's 
Community Consultations, but I was disappointed to read, "...the Task Force will make 
presentations and meet with a number of student and faculty groups to solicit input...". 
Staff are an integral part of this University Community. We are the fabric that holds this 
tapestry of teachers and students and researchers together. In previous iterations of this 
process staff have made insightful and significant contributions towards this academic 
planning proves, and every staff member at Queen's, no matter what their position or job, 
contributes to the academic success of this institution, its students and its faculty. An 
increasing number of "non-academic" staff work directly with undergraduate and 
graduate students in support of their academic and research achievements at Queen's with 
little recognition. I would encourage staff to continue to comment on the content and 
direction of the Academic Planning Process despite the wording of this recent message, 
and urge the Task Force to have keen ears and attentiveness to the comments of staff. 
Their comments may not be loud or strongly worded, but they are insightful and steeped 
in experience. I suspect that the language quoted above was just an oversight and not 
meant to exclude staff from this process, however all to often oversights are symptoms of 
deeper systemic problems in how we think about things. Mark Publicover, Geography            
2011-03-04 09:15:34  

* 

7alt1@queensu.ca   Undergrad student  

      In response to an email from the AMS: "What would you say if you had to take a 
mandatory course -- such as in a language other than English or French -- in order to 
graduate?" I do not believe that this is a fair requirement. I personally am not strong in 
languages - I do well enough in English, but have considerable difficultly learning new 
languages. Though I do believe that speaking multiple languages is always a benefical 
skill to have, it is not something that will be required in any line of work I would like to 



pursue. In addition, 1 language course in university would not be sufficient for me to 
learn a practical/useful amount of a new language. Furthermore, I believe that if such a 
requirement is made of science students, an equivalent requirement should be made of 
arts students. I do not find it fair that science students would be expected to take 
language/arts courses in order to complete their degree, unless arts students are similarily 
required to take sciences courses during their university degree. Thank you for your time. 
Please feel free to contact me at 7alt1@queensu.ca. Amber        2011-03-07 22:54:04  

* 

Staff 

 I would really, really like to see someone make some bold decisions about the 
direction Queen's needs to move to be both financially secure and positioned for future 
success, and then to actually ACT. We cannot continue to operate the way we have been. 
Does this mean some academic programs are going to be cut? Yes, it does. Does this 
mean many individuals (students, staff, and faculty) will be angry? Yes, it does. Let 
current students finish their program before it ends. Give faculty and staff fair 
compensation. Then move forward. Let's stop talking and start DOING, please.                                                                  
2011-03-25 14:58:21 

* 

Applied Science  Undergrad student  

        There is a continuous courses being cancelled and removed from the programs, the 
classes are being overloaded and Queen's fires/gets rid of excellent professors. How is 
this improving Queen's?                         2011-04-08 14:59:03 

 

** 

 

Email Responses: 

 

From: Wayne Myles [mailto:wayne.myles@queensu.ca]  
Sent: Sunday, April 03, 2011 11:48 PM 
To: senate@queensu.ca 
Cc: Anderson Susan 
Subject: Re: Academic Planning 
  
Greetings. 
  
Presently I am on study leave abroad but I feel that it is important that I recommend that 
the Senate review the work that the staff of the International Centre (QUIC) did initially 
to inform the academic planning process. I feel that our contribution is important enough 
to be read in full because it points to a path that is different than has been proposed to 



date regarding the internationalization of the Queen's campus. I believe our work is 
visionary and provocative.  
  
Essentially it recommends that: 
  
1. Queen's internationalization efforts start from the premise that 100% of Queen's 
students must benefit from the resources dedicated to this priority through what has 
become known as "Internationalization at Home". The resources identified for this 
purpose must be substantial if we as an institution are to be successful in our work; 
however, resources dedicated to this effort can reach all levels of our mandate - teaching, 
service and research. 
  
2. An essential part of this internationalization process is that all members of the Queen's 
community - students, staff, faculty and governing representatives develop intercultural 
communication skills so that our sense of the world is expanded to include other ways of 
seeing, learning and knowing; and that we are able to shift our frames of reference to 
include in our teaching and learning the perspectives of these other ways of encountering 
the world. 
  
3. Intercultural communication include anti-racist education because bringing together 
people with different orientations to living and learning will mean that at times there will 
be misunderstanding, and this may lead to unintended and in some cases intended racism. 
When our community is prepared to deal with these times of misunderstanding and 
conflict, these moments can turn from times of injustice, to teaching and learning 
moments in which we as a community can grow more inclusive and more competent as 
global citizens. 
  
4. The International Centre staff be supported in deepening our current efforts and 
programs to bring international education and intercultural communication training 
programs to all parts of the Queen's community. Institutional recognition and ownership 
of our innovative work will go a long way to making Queen's a safer and more respectful 
community. 
  
I have not attached our initial submission for your review as I do not have it available. 
Susan Anderson, the Assistant Director at QUIC will send you a copy for your files. 
  
all the best 
  
Wayne 
   
Wayne Myles 
Director 
Queen's University International Centre (QUIC) 
 

* 
From:  sarah.vosburgh@queensu.ca 



Sent: Friday, April 08, 2011 10:37 PM 
To: senate@queensu.ca 
Subject:mental health and exams at Queen's 
 
Senate Academic Planning Task Force, My name is Sarah Vosburgh and I am a first year 
student in Kinesiology. I want to express my thoughts on mental health at Queen's, as it 
relates to a personal experience I have had. Recently I had a chemistry midterm that I was 
fully prepared for and spent majority of reading week studying for. After looking through 
the midterm and realizing the number and difficulty of the questions, I began to panic and 
afterwards was very ill. I experienced a tremendous amount of anxiety and stress after 
this experience and was sick, both physically and emotionally for several weeks, and still 
have not fully recovered. Spending an entire week, as well as a great deal of time during 
the school year preparing for chemistry evaluations, and then having a completely unfair 
chance at expressing my knowledge was devastating for me, as I have been, and continue 
to be an honor student. I used many resources around Queen's to try and overcome the 
many illnesses caused by anxiety I have experienced, but I am still struggling. I believe 
that a key issue that needs to be looked after, among other things, is the stress that 
professors are putting on students. There was absolutely no reason for this exam to be this 
difficult, and I do not believe professors understand the pain they inflict on students when 
creating exams. I know I was not alone in this situation as several of my class mates told 
me that they went home afterwards and broke down in tears and have expressed their 
feelings of helplessness to me as well. As you continue your planning, please take this 
into consideration, as it is something that can be changed at Queen's.  
 
Sincerely, Sarah Vosburgh 
 

* 
 

From:   8mas3@queensu.ca 
Sent: Sunday, April 10, 2011 12:37 PM 
To: senate@queensu.ca 
Cc: helen.connop@queensu.ca 
Subject:  re Academic Planning Task Force  
 
Hi there, 
 
I am writing to convey a concern regarding the curriculum at the Law School here. I will 
be graduating from law this year. Prior to attending law school here at Queens, I was a 
Teaching Assistant with the English Department at Brock University. The method of 
grading and evaluating students was quite different in English compared to Law, and the 
contrast in pedagogical methods of evaluation is the basis for my concern. Being exposed 
to such different methods of evaluation really indicated to me how much a student's 
academic performance (and merit) really depends upon how well they function within a 
particular pedagogical context - and it may not necessarily indicate how well they 
comprehend the material. 
 



Consider for instance, the method of evaluating a graduate student who gradually 
develops a large thesis project compared to a 100% exam. Succeeding in the former 
context requires the student to diligently apply themself over an extended period of time, 
but the latter is just a severe time-crunch that substantially negates the process going up 
to this method of evaluation. To succeed in the latter context is also an indicator that the 
student can "perform well on exams." This particular context does not accurately 
correlate with "how well the student can engage with the course material." The problem 
is grades should not reflect "how well the student performs on exams"; it should be a 
function of "how well the student can engage with the material." 
 
At the law school, many Faculty members are in the habit of assessing students by 100% 
exams. It seems as though this is the tradition in law school; that is to say, I think this 
method of evaluation is more characteristic for law school in general than it is for the 
faculty members here. This method of evaluation essentially crams 4 months of material 
into 3 hours. And your ability to engage with the material is based solely upon that highly 
stressful three-hour time period. Everthing else is irrelevant; it doesn't matter whether or 
not you attend class, whether you engage in class discussion, etc. 
 
I was a student member of one of the Faculty Board committees at the law school this 
year. I apologize for referencing the Committee only in vague terms, but I do not want to 
indicate any names if this could potentially be a source of tension within the Univeristy 
Administration, or within the law school. Through this committee at the law school, I 
recently brought my concerns to the attention of a couple of the faculty members. Both of 
them agreed with me that 100% exams might not be as effective for evaluation as some 
other possible methods. I suggested perhaps 75% for the exam at most, and the remaining 
25% would be some smaller assignments. My intention here is to alleviate the 
tremendous tension and stress that can occur from writing an exam. 
 
I know that some students do not become particularly anxious about exams, but others 
feel disadvantaged. Personally I feel inhibited by being assessed through a 100% exam. I 
would much rather break down the grade, and not be subjected to the tremendous time 
crunch for 100% of my grade. In communicating this concern to the faculty members I 
spoke to, I used the language "systematically disadvantaged" in indicating my concerns 
about evaluating students by 100% exams. The reply from the faculty was essentially this 
is the tradition in law, or "this is the way we do things around here." One of the faculty 
members also mentioned the principle of academic freedom, meaning the instructor can 
determine how evaluations should occur. I certainly do not want to re-invent the wheel, 
or suggest any drastic changes for evaluation, but I am concerned about assessing a 
student's merit and academic credibility entirely (100%) through a highly-stressful three-
hour time crunch. 
 
I recently spoke to someone at Disabiilty Services, and she suggested this issue could be 
effectively approached as an Equity concern. In other words, if 100% exams are a 
systemic disadvantage for some students, alternate options should be available. This is 
exactly the position that I indicated to the faculty members at the law school. One of the 
faculty members I spoke to noted their concern about an increased workload, and I 



offered the solution of utilizing student graders - perhaps graduate students. This practice 
was utilized in the English Department where I previously worked; faculty members 
would supervise the student graders to ensure their grading was in line with faculty 
expectations, and this system was effective. But again, it seems there is a resistance to 
changing the system that is presently in place at the Law school. 
 
I would like to briefly indicate some additonal concerns about 100% exams, and why 
they might not be a good idea. Exam stress can make it difficult to concentrate. What if 
you don't sleep well the night before an exam? In that circumstances, would your 
performance on the exam really indicate your capacity to engage with the material? What 
if your capacity to concentrate diminishes over the three-hour time crunch because the 
process is mentally exhausting, and you cannot even afford to take a ten-minute break to 
relax and regain your mental composure? This particular scenario is only created because 
of the pedagogical nature of exams - ie the intense time crunch. Is it fair for a student that 
experiences this disadvantage to be compared within this particular pedagogical context 
to a student that performs well on exams? The system is set up to benefit students in the 
latter category that perform well on exams. Unfortunately, there is no recognition of this 
pedagogical bias on student transcripts; transcripts only provide a letter grade, without 
any discussion of pedagogical bias. Recognizing this bias that I have indicated would go 
a long way in consequently identifying the need to offer optional assignments - or other 
alternatives - to students who feel systemically disadvantaged by 100% exams. 
 
There is one final note I would like to make about exams. In my last lecture of law school 
earlier this week, a senior faculty member addressed the problem of exam-related stress, 
and he noted the recent suicide that occured in the Queen's community. It seems there is a 
genuine concern from faculty and staff for students' psychological and mental well-being 
in the Queen's community. In the spirit of promoting such awareness and concern, I want 
to suggest that 100% exams can be particularly difficult for anyone experiencing such 
anxiety. On that note, I encourage you to reassess the merit of forcing 100% exams on 
students that experience considerable discomfort in undergoing this exercise. 
 
I would also like to make a suggestion about screening for law school: get rid of the 
LSAT. I should really say that again: get rid of the LSAT! This test suffers from the same 
problems of pedagogical bias that can be associated with 100% exams. The LSAT is a 
mechanism designed for discrimination that can easily distributed on a mass scale, and 
graded with minimal effort. If law school is supposed to be an academic endeavour, it 
would be much better to select individuals with graduate degrees. If students have not 
achieved a graduate degree, perhaps subject that category of students to the screening 
process of the LSAT. Work experience may also a good indicator of strong candidates, 
but the rigour and dedication required for completing a graduate degree is likely the 
strongest indicator of dedication that distinguishes strong candidates for law school. 
 
Standardized testing is rather a creature of academic evaluation that only measures 
student performance within the particular context that it creates. It forces students into a 
highly stressful position that is controlled by tight time restrictions. Contrast this model 
with the dedication and commitment required for a graduate student to succeed in their 



program over a prolonged period of time. On this note, I would assimilate this model of 
academic performance to writing papers or preparing for moots in law school - ie 
litigation. The disconnection between the LSAT and the material that is taught in the 
academic curriculum at law school really indicates that the LSAT does not map on very 
well to the law school curriculum. 
 
I do not expect to benefit from these suggestions because I am graduating this year, but I 
still felt compelled to share my ideas.  
 
Thank you for hearing me out. 
Mark Stoiko 
 
JD Candidate, 2011 
 

* 

From: Beth Doxsee [doxsee@queensu.ca] 
Sent:  Monday, April 11, 2011 4:04 PM 
To:   senate@queensu.ca 
Subject: Community and Student Wellness Comments 
 
Dear Senate Academic Planning Task Force, 
 
Unfortunately I was unable to attend the town hall meeting today but I wanted to submit 
my comments regarding community and student wellness. Should you have any 
comments or questions please feel free to let me know. 
 
Safety Concerns 
While I do agree that it is extremely important for students to feel safe during their time 
here at Queen’s, I also believe that students, staff, and faculty need a healthy place to 
work, study, and live. We need a campus that takes a much more ecological approach to 
fostering physical, social, environmental, financial, intellectual, spiritual and mental well-
being. The strong link between health and academic success makes it paramount for us to 
focus on this area. I would like to see a more joint effort between academic and non-
academic departments to develop and work towards a Healthy Campus Initiative that 
ultimately benefits all members of the Queen’s community. 
 
Service and Engagement 
I strongly believe that extracurricular activities provide students with value learning 
opportunities and help them build relationships, however I see the need to focus on 
quality rather quantity engagement. One trend I have noticed over the past few years is 
that students take on too many extracurricular activities, spread themselves too thin, and 
as a result become overwhelmed and ultimately do not get the intended benefits from the 
experience. Recognizing the importance of extracurricular both within the University and 
Kingston community through a co-curricular record could be one possible way to help 
alleviate this problem. 
 



Sincerely,  
Beth Doxsee 
 
Peer Health Outreach Coordinator  
Health, Counselling, and Disability Services  
Queen's University  
www.bewell-dowell.org  
613-533-6000 x79071 
 

* 
 

From: James Lee [jim.lee@queensu.ca] 
Sent: Monday, April 11, 2011 11:04 AM 
To:senate@queensu.ca 
Cc: Peter Taylor 
Subject:Academic Integrity in the Queen's Academic Plan 
 
To the Academic Planning Task Force, 
I would like to submit the following comment with respect to your work, which I also 
submitted during the consultation phase with the Academic Writing Team. I feel quite 
strongly that the concepts of academic integrity (AI) must be a part of any academic plan. 
Now we have an opportunity to be at the forefront of Canadian universities in the 
integration of AI in everything that we do. 
 
The principles of academic integrity speak to some of the most fundamental values of the 
university; indeed, it is the foundation upon which all of our academic endeavours 
are based. Across the diverse spectrum of our academic activities, without these 
principles, the academic mission of the university would have little credibility and a 
Queen’s degree would have little value. 
 
Academic integrity is quite possibly the ONLY theme which transcends discipline-based, 
administrative, and constituent boundaries across the university. Thus, academic-integrity 
principles should be integrated throughout all aspects of the university’s core mission of 
teaching and research. Moreover, academic integrity can serve as exceptional conduit 
through which our academic initiatives can be meaningful and relevant to all members of 
the university community. 
 
Along with innovation, interdisciplinarity, internationalization, and imagination as 
enunciated in the Principal’s Vision Statement, I would suggest that a 5th I-word - 
integrity - must form yet another “of the major intellectual tools we take on this 
journey” (quote taken from Where Next? - Principal's Vision Statement). 
 
One might say the academic integrity is so fundamental to our mission that it should be 
implicit in the academic plan and, indeed, in everything that we do. Yet, I suggest this 
would be akin to saying that LEARNING is implicit in TEACHING or DIVERSITY is 
implicit in INTERNATIONALIZATION. Just as the academic plan will go beyond 



implicit meanings and intentions with respect to issues such as diversity and 
internationalization, we need to go beyond assuming that academic integrity is implied in 
what we do. WE MUST BE EXPLICIT. WE MUST BE PROACTIVE. 
 
During this academic planning exercise, we have an unprecedented opportunity not only 
to reaffirm but enhance our commitment to the values of academic integrity. There are 
several AI initiatives currently underway in my office which can make Queen's a national 
leader in promoting AI in higher education, if we are willing to embrace and support 
them. So when we talk about "Differentiating Queen's", this is one distinguishing feature 
which could set Queen's apart from its peers. 
 
Respectfully submitted,  
Jim Lee 
 ---------------------------------  
James K.W. Lee, P.Eng. 
 
Academic Integrity Advisor to the Provost & Professor of Geological Sciences and 

Geological Engineering 
Office of the Provost and Vice-Principal (Academic) Suite 353, Richardson Hall 74 
University Avenue  
Queen's University 
Kingston, Ontario Canada K7L 3N6 
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